
Ljubljana 2007 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 ANGLEŠ^INA 
 

 
 
 
 
 
 
 
 
Predmetni izpitni katalog za splo{no maturo                                         
 

 
 
 

Predmetni izpitni katalog se uporablja od spomladanskega roka 2009, dokler ni 
dolo~en novi. Veljavnost kataloga za leto, v katerem bo kandidat opravljal maturo, 
je navedena v Maturitetnem izpitnem katalogu za splo{no maturo za tisto leto. 
 

 
 
 
 
 
 
 
 
 
 
 

 





 

 VSEBINA 

1. Uvod 6 

2. Izpitni cilji 7 

3. Zgradba in vrednotenje izpita 9 

3.1 Shema izpita 10 

3.2 Vrste besedil in tipi nalog 12 

3.3 Vrednotenje 14 

4. Izpitne vsebine 22 

4.1 Komunikacijske funkcije 22 

4.2 Tematska področja 23 

4.3 Slovnica 26 

4.4 Književnost 34 

5. Kandidati s posebnimi potrebami 35 

6. Dodatek 36 

6.1 Tematska področja 36 

6.2 Komunikacijske funkcije 38 

6.3 Jezikovne zmožnosti 42 

6.4 Knjige, ki vam bodo pomagale pri učenju 46 

6.5 Zgledi izpitnih nalog (osnovna raven) 50 

6.6 Zgledi izpitnih nalog (višja raven) 71 

6.7 Rešitve nalog 82 
  

 

 

 



4 Angle{~ina 

 

 PREDGOVOR 

redmetni izpitni katalog za splošno maturo iz angleščine temelji na veljavnem učnem načrtu za 
gimnazije. Ta ustreza vedno večjim potrebam po znanju angleškega jezika za uspešno delovanje 

na osebni in poklicni ravni. Predmetni izpitni katalog pa se prilagaja tudi novim zahtevam, na katere 
vplivajo izkušnje z dosedanjimi maturitetnimi izpiti, izkušnje, ki smo si jih pridobili vsi: tisti, ki izpite 
pripravljamo, in tisti, ki jih opravljate. 

Izkušnje z maturo iz angleščine so večinoma pozitivne. Rezultati izpitov so pokazali, da so bili cilji izpita 
in njegova zahtevnost že od vsega začetka dokaj dobro uglašeni z znanjem, ki si ga kandidati lahko 
pridobijo pri pouku tega predmeta na srednjih šolah in ga dopolnjujejo z lastnim delom oziroma 
samoizobraževanjem. Pokazali pa so tudi, da sta se vsako leto povečali količina znanja in zlasti 
njegova kakovost. Boljše znanje angleščine je vedno bilo in ostaja eden glavnih učnih in izpitnih ciljev. 
Veseli nas, da se je zvišala raven vseh štirih zmožnosti, posebno bralne in pisne. Obe sta izjemno 
pomembni za študij v vseh študijskih programih pri nas in po svetu. Zasluge za neprestano 
povečevanje znanja iz angleškega jezika imajo predvsem dijaki in njihovi učitelji – slednji so z 
dosedanjim delom pokazali visoko strokovnost, pa tudi zavzetost in voljo, da svoje dijake kar najbolje 
naučijo angleškega jezika in jih tako pripravijo na maturitetni izpit. 

Želimo si, da bi se vse več prihodnjih maturantov odločalo opravljati izpit na višji ravni, ne le zato, ker 
jim prinese več točk, ampak ker želijo v usvajanje jezikovnih zmožnosti in branje književnih besedil 
vložiti nekoliko več truda in energije, tako pa postati resnično dobri govorci, pisci in bralci besedil v 
angleškem jeziku ter si pridobiti celostnejši vpogled v kulturo angleško govorečih skupnosti.   

Prilagoditev zahtevnosti in vsebinam učnega načrta za gimnazije je torej glavna sprememba, ki jo 
prinaša ta katalog. Seveda pa sprememba ni korenita. Večina izpitnih ciljev in vsebin v njem je namreč 
nespremenjena, saj je bila že doslej skladna s priporočili Evropskega sveta za dosledno na učence 
osredinjeni pouk, za razvijanje lastne odgovornosti pri učenju jezika in izpopolnjevanju oziroma 
ohranjanju jezikovnega znanja. To znanje je še zlasti pomembno za nadaljnje ozaveščanje 
medkulturnih razlik in smiselno delovanje v novem tisočletju. Za sporazumevanje med narodi in 
različnimi kulturami je prav tako pomembno dobro poznavanje in spoštovanje raznih umetnostnih 
besedil v angleškem jeziku, ki odstirajo zanimive vpoglede v življenje in kulture vsega sveta. Sodobno 
zasnovan pouk književnosti ima zato posebno veljavo med šolanjem, pa tudi pri maturitetnem izpitu, saj 
poznavanje književnosti nevsiljivo vodi mlade ljudi k jezikovnemu in kulturnemu samoozaveščanju, 
hkrati pa razvija zmožnost za samostojno branje. Tako branje besedil v angleškem jeziku je za vsakega 
izobraženca silno dragocena sposobnost, ohranja oziroma povečuje namreč že pridobljeno jezikovno 
znanje, hitro in sproti pridobiva nove strokovne informacije, pri tem pa uporablja najrazličnejše sodobne 
načine komuniciranja. 

Z natančnim prebiranjem kataloga se boste maturitetni kandidati seznanili z dolgoročnimi in 
kratkoročnimi cilji izpita iz angleščine pri splošni maturi, z zgradbo in vrednotenjem pisnih izdelkov ter 
izpitnimi vsebinami. Katalog tudi podrobno predstavlja izpitne pole, ki preverjajo različne jezikovne 
zmožnosti. Tu boste našli vse tipe nalog, s katerimi se utegnete srečati pri izpitu, in priporočamo vam, 
da jih skupaj s sošolci in pod vodstvom vaših učiteljev temeljito predelate. Tipi vaj v katalogu ustrezajo 
sedanji izpitni obliki. K izpitu boste zato lahko prišli res dobro pripravljeni:  

– že pri pouku in sami doma boste kar najbolje usvojili vse štiri jezikovne 
zmožnosti;  

– pri tem si boste pomagali z viri, s katerimi vas bodo seznanili v šoli, iskali pa 
boste tudi svoje lastne, na primer revije, časopise, književna dela, televizijo, 
film in medmrežje;  

– in kar je najpomembnejše, znanje si boste pridobivali sproti in postopno in 
tako zagotovili njegovo trajnost.  

 

P 
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ZATO BOSTE MATURITETNI IZPIT PRI SPLOŠNI MATURI LAHKO OPRAVILI MIRNO IN ZBRANO, 

– saj boste dobro brali, poslušali, pisali in govorili angleško,   

– znali boste pisno in/ali ustno razpravljati o predpisanih umetnostnih besedilih, 

– vedeli pa boste tudi, kako se je treba lotiti nekega tipa naloge, da zanjo 
porabite kar najmanj časa in jo kar najuspešneje rešite. 

Prepričani smo, da boste pri opravljanju izpita iz angleščine uspešni in da vam bo dobro poznavanje 
jezika, ki postaja sporazumevalni jezik našega planeta, koristilo pri študiju na univerzi ter v nadaljnjem 
poklicnem in zasebnem življenju. 

Želimo vam mnogo uspeha in zaupanja vase. 

 Dr. Meta Grosman 
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 1. UVOD 

redmetni izpitni katalog za angleščino vsebuje podatke o ciljih, vsebinah, poteku izpita in načinu 
ocenjevanja. Njegov namen je usmerjanje dijakov pri pripravi na splošno maturo. 

Maturitetni izpit iz angleščine je mogoče opravljati na dveh ravneh zahtevnosti, in sicer na (a) osnovni 
ravni in (b) višji ravni. 

Poleg dela pri pouku se bo moral ustrezno pripraviti tudi kandidat sam. Nameniti bo moral dovolj časa in 
skrbi domačemu delu, lastnemu bogatenju besedišča, obvladovanju jezikovnih vsebin iz vseh let učenja 
in samostojnemu branju. 

Kandidati, ki bodo opravljali maturitetni izpit iz angleščine, morajo dokazati, da dosegajo učne cilje na 
osnovni ravni, za tiste, ki ga bodo opravljali na višji ravni, pa so opredeljeni in v katalogu posebej 
označeni še zahtevnejši izpitni učni cilji. 

Predmetni izpitni katalog za splošno maturo temelji na veljavnem učnem načrtu Angleščina – 
Učni načrt za gimnazije. 

Izhodišče za pripravo na maturitetni izpit so učbeniško gradivo in priročniki, ki so v rabi pri pouku in 
priporočeni v tem katalogu. 

 

 

 

 

 

P 
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 2. IZPITNI CILJI 

ZMOŽNOSTI IN SPOSOBNOSTI 

Na osnovni ravni zahtevnosti naj bi kandidat pokazal, da je sposoben: 

 2.1 razumeti bistvo in posamezne informacije v avtentičnih pisnih besedilih v angleščini, 
vzetih iz različnih virov (na primer časopisov, revij, brošur, umetnostnih besedil) s 
področja predpisanih tem; 

 2.2 razumeti bistvo in posamezne informacije v različnih vrstah posnetkov avtentičnih 
govornih besedil v angleščini, kakršna so poročila, reportaže, intervjuji, pripovedi, 
obvestila, izjave, navodila, umetnostna besedila; 

 2.3 sporazumeti se v vsakdanjih govornih položajih in v medkulturnih okoliščinah; 

 2.4 izraziti svoje mnenje in občutke o predloženi pisni ali slikovni iztočnici; 

 2.5 ustno povzeti bistvo v angleščini napisanega besedila; 

 2.6 ustno predstaviti pri pouku obravnavano temo in o njej razpravljati; 

 2.7 tvoriti pisna besedila v skladu s stalnimi oblikami sporočanja (na primer pismo, vabilo, 
prošnja); 

 2.8 v smiselno zaokroženem pisnem sestavku izraziti svoje mnenje, interese oziroma 
predstaviti argumente in protiargumente na vprašanja s predpisanih tematskih področij; 

 2.9 pri tvorjenju pisnih in ustnih besedil uporabiti jezikovna sredstva in strategije, ki so 
primerne glede na okoliščine oziroma sobesedilo, sporočilni namen in naslovnika; 

 2.10 v angleščini ustno interpretirati predpisana književna besedila. 

 

Na vi{ji ravni zahtevnosti naj bi kandidat dodatno pokazal, da je sposoben: 

 2.11 izluščiti sporočilni namen oziroma stališča avtorjev angleških avtentičnih pisnih besedil z 
različnih tematskih področij; 

 2.12 prepoznati notranjo zgradbo angleških avtentičnih pisnih besedil z različnih tematskih 
področij; 

 2.13 v angleščini povzeti bistvo in glavne podatke iz besedila, napisanega v materinščini; 

 2.14 pokazati poznavanje celovitega umetnostnega besedila v samostojnem pisnem sestavku 
z ustrezno analizo ter s predstavitvijo lastnih misli in odnosa do posameznih sestavin 
besedila. 

 

ZNANJE 

Na osnovni ravni zahtevnosti naj bi kandidat pokazal: 

 2.15 poznavanje besedja, glasoslovja, oblikoslovja, skladnje in pravopisa ter sociolingvističnih 
in pragmatičnih zakonitosti angleščine, potrebnih za dosego izpitnih ciljev, ki so 
opredeljeni v poglavju "Zmožnosti in sposobnosti" (od 2.1 do 2.10); 

 2.16 poznavanje in ozaveščenost, (medkulturno) razumevanje bistvenih vidikov kulture in 
civilizacije dežel angleškega jezika v okviru predpisanih tem;  

 2.17 poznavanje predpisanih umetnostnih besedil, potrebno za dosego izpitnih ciljev (2.10). 
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Na vi{ji ravni zahtevnosti naj bi kandidat dodatno pokazal: 

 2.18 poznavanje besedja, glasoslovja, oblikoslovja, skladnje in pravopisa ter sociolingvističnih 
in pragmatičnih zakonitosti angleščine, potrebnih za dosego izpitnih ciljev, ki so 
opredeljeni v poglavju "Zmožnosti in sposobnosti" (od 2.11 do 2.14); 

 2.19 poznavanje predpisanih umetnostnih besedil, potrebno za dosego izpitnih ciljev (2.14).  
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 3. ZGRADBA IN VREDNOTENJE IZPITA 

andidat se lahko odloči za preverjanje znanja na osnovni ali višji ravni zahtevnosti. Preverjanje je 
pisno in ustno. Pisna naloga na neki ravni je enotna za Republiko Slovenijo in ocenjena ZUNANJE 

– EKSTERNO (zunanji ocenjevalci), ustni del pa je ocenjen NOTRANJE – INTERNO (izpitna komisija 
na šoli). 

Vrednost zunanjega dela znaša 80 % končne ocene, vrednost notranjega pa 20 %. 

Trajanje pisnega dela izpita (efektivno delo): 

na obeh ravneh zahtevnosti – 190 minut. 

Trajanje ustnega dela izpita: 

na obeh ravneh zahtevnosti do 20 minut. 

Kandidat ima pravico do 15-minutne priprave na izpit. 

 

Pri pisnem delu so z raznimi tipi nalog preverjane naslednje vsebine, zmožnosti in sposobnosti: 

a/ na osnovni in višji ravni zahtevnosti 

bralno razumevanje (2/3 nalog je skupnih za obe ravni, 1/3 pa se jih razlikuje glede na raven), 

slušno razumevanje (skupne naloge za obe ravni), 

poznavanje in praktična raba slovničnih struktur in besedja (polovica nalog je skupnih za obe 
ravni, druga polovica pa se jih razlikuje glede na raven), 

pisno sporočanje (naloge se razlikujejo glede na raven); 

b/ samo na višji ravni zahtevnosti 

poznavanje predpisanih knjižnih besedil: razumevanje celovitega umetnostnega besedila. 

Pri pisnem delu je reševanje vsake izpitne pole časovno omejeno. Kandidati vsako rešeno izpitno polo 
vrnejo, preden dobijo naslednjo. Med posameznimi deli izpita so krajši odmori. 

Pri preverjanju slušnega razumevanja kandidati najprej preberejo nalogo, nato pa poslušajo govorjeno 
izhodiščno besedilo, na katero se nanaša naloga. Rešujejo jo lahko že med poslušanjem. Vsako 
govorjeno izhodiščno besedilo poslušajo dvakrat, vmes pa je odmor za reševanje naloge. 

 

Pri ustnem delu je v okviru znane tematike z iztočnicami v angleščini in gradivom (slike, diagrami, 
tabele, avtentični odlomki oziroma sestavki, umetnostna besedila ...), predloženim na listih z vprašanji, 
preverjana kandidatova zmožnost ustnega sporazumevanja. 

V nadaljevanju je razvidna celotna zgradba izpita: 

 

 

 

K 
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3.1 SHEMA IZPITA 

■ OSNOVNA RAVEN 

Pisni del 

Izpitna pola Naslov ^as re{evanja Delež pri oceni Štev. izpitnega cilja Pripomo~ki 

1  80 minut 40 %  

1 A Bralno razumevanje 
/avtentična besedila različnih 
zvrsti/ 

(40 minut 20 %) 2.1, 2.15 

1 B Poznavanje in raba jezika 
/različni jezikovni problemi v 
kontekstu/ 

(40 minut 20 %) 2.9, 2.15 

2 Slušno razumevanje 
/govorjeno izhodiščno besedilo  
v angleščini/ 

20 minut 10 % 2.2, 2.15 

nalivno pero 
ali kemični 
svinčnik, 
svinčnik HB 
ali B, 
radirka, 
šilček 

3 Pisno sporočanje 90 minut 30 %  

3 A Krajši vodeni spis v eni 
izmed stalnih oblik 
sporočanja  
/100–120 besed/ 

(30 minut 10 %) 2.7, 2.9, 2.15 

3 B Daljši pisni sestavek na 
določeno temo  
/220–250 besed/ 

(60 minut 20 %) 2.8, 2.9, 2.15 

nalivno pero 
ali kemični 
svinčnik, 
enojezični in 
dvojezični 
slovar 

 Skupaj 190 minut 80 %   
 

Ustni del 
     

 Ustno sporočanje do 20 
minut 

20 % 2.3, 2.4, 2.5, 2.6, 
2.9, 2.15, 2.16 

 

 
1. Pogovor na podlagi slikovne ali besedne iztočnice 

2. Vodeni pogovor o neki temi, ki je bila  
obravnavana pri pouku  

3. Interpretacija krajšega odlomka iz predpisanega  
umetnostnega besedila v angleščini in pogovor  
o vsebini 
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■ VIŠJA RAVEN 

Pisni del 

Izpitna pola Naslov ^as re{evanja Delež pri oceni Štev. izpitnega cilja Pripomo~ki 

1  80 minut 40 %  

1 A Bralno razumevanje 
/avtentična besedila različnih 
zvrsti/ 

(40 minut 20 %) 2.1, 2.10, 2.11, 
2.15, 2.17 

1 B Poznavanje in raba jezika 
/različni jezikovni problemi v 
kontekstu/ 

(40 minut 20 %) 2.9, 2.15, 2.17 

2 Slušno razumevanje 
/govorjeno izhodiščno besedilo  
v angleščini/ 

20 minut 10 % 2.2, 2.15 

nalivno pero 
ali kemični 
svinčnik, 
svinčnik HB 
ali B, 
radirka, 
šilček 

3 Pisno sporočanje 90 minut 30 %  

3 A Vodeni spis ali pisni 
sestavek na določeno 
temo /180–220 besed/ 

(40 minut 10 %) 2.7, 2.8, 2.9, 2.15 

3 B Književnost – pisni 
sestavek 
/220–250 besed/ 

(50 minut 20 %) 2.14, 2.17, 2.18 

nalivno pero 
ali kemični 
svinčnik, 
enojezični in 
dvojezični 
slovar 

 Skupaj 190 minut 80 %   
 

Ustni del 
     

 Ustno sporočanje do 20  
minut 

20 % 2.3, 2.4, 2.5, 2.6, 
2.9, 2.12, 2.13, 
2.15, 2.16, 2.17, 
2.18 

 

 
1. Pogovor na podlagi slikovne oziroma  

besedne iztočnice 

2. Vodeni pogovor o neki temi, ki je bila  
obravnavana pri pouku 

3. Interpretacija odlomka predpisanega  
umetnostnega besedila ali pesmi 
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3.2 VRSTE BESEDIL IN TIPI NALOG  

a preverjanje znanja se uporabljajo vrste besedil in tipi nalog, ki so predstavljeni na naslednjih 
straneh, vendar ne vsi hkrati. Državna predmetna komisija pri pripravi izpitnih pol vsakokrat izbira 
med njimi. 

 

■ Bralno razumevanje 

Vrste besedil 
obvestila in opozorila 

oglasi in reklamni oglasi 

prospekti, vodniki, radijski in televizijski sporedi 

vremenske napovedi in poročila 

vozni redi 

obrazci, vprašalniki 

jedilniki 

uradovalna in zasebna pisma, razglednice, telegrami 

članki iz časnikov in revij (npr. poljudnoznanstveni članki, kritične ocene) 

krajša leposlovna besedila 

Tipi nalog 
alternativni tip (pravilno – narobe) 

izbirni tip (izbira in označitev pravilnega odgovora med več danimi)    

tip povezovanja (povezovanje npr. slike in grafa z besedilom, naslova z besedilom, delov 
povedi ...) 

tip urejanja (določitev pravega zaporedja med povedmi oziroma odstavki, izpolnjevanje 
preglednic ...) 

tip dopolnjevanja (dokončanje povedi, izpolnjevanje praznih mest v besedilu ...) 

odgovori na vprašanja (v angleščini) 

kratek povzetek v angleščini 

pojasnjevanje s sinonimi/antonimi 

parafraziranje  

 

■ Poznavanje in raba jezika 

Vse naloge bodo poznavanje jezikovnih elementov preverjale v kontekstu. 

Tipi nalog 
izbirni tip 

tip dopolnjevanja (npr. dopolnjevanje povedi z danimi besedami oziroma besednimi zvezami; 
dopolnjevanje z besedami, ki morajo biti postavljene v zahtevano oziroma pravilno obliko; 
izpolnjevanje praznih mest v besedilu ...) 

pretvorbne naloge (z dano iztočnico) 

parafraziranje (z dano iztočnico) 

tvorba besed (izpeljevanje, sestavljanje, zlaganje) 

Z 
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■ Slu{no razumevanje 

Vrste besedil 
vremenska poročila, napovedi 

odlomki poročil, komentarjev 

objave, obvestila, oglasi, reklamni oglasi 

pripovedi 

intervjuji, pogovori 

odlomki dramskih besedil 

anekdote 

Tipi nalog 
alternativni tip 

izbirni tip (npr. izbrati pravilno sliko, označiti pravilno trditev med več danimi ...) 

tip dopolnjevanja (npr. vnašanje podatkov v obrazce in preglednice, dopolnjevanje danega 
besedila ...) 

kratki odgovori na vprašanja v zvezi s poslušanim besedilom 

zapisi ključnih informacij 

 

■ Pisno sporo~anje 

Tipi nalog 
vodeno pisanje pisma in drugih stalnih oblik sporočanja (poročilo, življenjepis ...) 

vodeni pisni sestavek (po slikovni ali besedni iztočnici)  

svobodnejše pisanje daljšega sestavka na podlagi predpisanega tematskega sklopa 
(pripovedno, opisno, argumentativno ali drugačno besedilo)  

problemsko pisanje v okviru predpisanega tematskega sklopa (razpravljanje, prepričevanje, 
informiranje ...) 

Književnost 

Vrste besedil 
pripovedna 

dramska 

pesniška 

Tip naloge 
pisni sestavek esejistične narave, ki se nanaša na razumevanje celovitega umetnostnega 
besedila 

 

■ Ustno sporo~anje 

Tipi nalog 
igranje vlog (v različnih situacijah – slikovne in besedne iztočnice) 

pogovor na podlagi napisane ali slikovne (grafične) iztočnice 

predstavitev pri pouku obravnavane teme in razprava o njej 

povzetek v angleščini napisanega besedila in pogovor o njem 

interpretacija umetnostnega besedila, ki vključuje umestitev besedila v širši kontekst, 
razumevanje vseh njegovih razsežnosti in osebni odziv na besedilo 
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3.3 VREDNOTENJE 

PISNI DEL IZPITA  

■ Izpitni poli 1 in 2: 

Za vsak pravilen odgovor je določeno število točk. 

 

■ Izpitna pola 3: 

VODENI SPIS (PISMO) 

Vrednost naloge je 10 % skupne ocene. Ocenjujemo:  

1. vsebino 

2. obliko 

3. besedišče in register 

4. jezikovno pravilnost 

Vsebina 

Štev. točk Merila 

5 Vsebina je povsem primerna nalogi, iztočnice so temeljito razvite, s povsem 
ustreznimi podkrepitvami, sporočilni namen je popolnoma dosežen. 

4 Vsebina je primerna nalogi, iztočnice so dokaj dobro razvite, z ustreznimi 
podkrepitvami, sporočilni namen je v glavnem dosežen. 

3 Približno polovica vsebine je primerna nalogi, iztočnice so pomanjkljivo razvite, 
ALI ena iztočnica ni upoštevana, ALI del besedila je vzet iz navodil, sporočilni 
namen je na splošno dosežen; pismo je krajše od 80 besed. 

2 Večina vsebine za nalogo ni primerna, iztočnice v glavnem niso razvite ALI 
besedilo je skoraj v celoti vzeto iz navodil, sporočilni namen je le delno dosežen. 

1 Vsebina je komajda primerna nalogi, iztočnice niso razvite, sporočilni namen v 
glavnem ni dosežen. 
Če vsebino ocenimo z 1 točko, v kategorijah besedišče in register ter jezikovna 
pravilnost dodelimo največ 3 točke. 

0 Vsebina je za nalogo v celoti neprimerna, ker ne sledi navodilom, sporočilni 
namen ni dosežen; pismo je krajše od 40 besed. 
Če je vsebina ocenjena z 0 točkami in je pismo dolgo 40 ali več besed, v 
kategorijah besedišče in register ter jezikovna pravilnost dodelimo največ  
1 točko. 

Oblika 

Štev. točk Merila 

2 Upoštevane so značilnosti besedilne vrste (oba naslova, datum, nagovor, 
zaključni pozdrav, ime in čitljiv podpis). 

1 Manjkajo en element ali več. 

0 Oblika nima značilnosti besedilne vrste pisma. 
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Besedišče in register 
(= primerna stopnja formalnosti + primerna izbira besedišča)  

Štev. točk Merila 

5 Besedišče je pravilno, raznovrstno, pogosto bogato, s povsem formalnim 
registrom in primernim vljudnostnim tonom. 

4 Besedišče je v glavnem pravilno, raznovrstno, občasno bogato, z dokaj formalnim 
registrom in primernim vljudnostnim tonom. 

3 Besedišče je v glavnem pravilno, vendar izrazito povprečno, delno se ponavlja 
ALI besedišče je zgolj prepisano iz danih iztočnic; s pretežno ustreznim registrom, 
s pomanjkljivim vljudnostnim tonom; pismo je krajše od 80 besed. 

2 Besedišče je pogosto napačno, izrazito povprečno ALI pogosto omejeno 
(razumevanje besedila je pogosto oteženo), s pretežno ustreznim registrom,  
z očitnim nevljudnostnim tonom. 

1 Besedišče je v glavnem napačno, omejeno (razumevanje besedila je oteženo),  
z neprimernim ali celo žaljivim tonom. 

0 Pismo je krajše od 40 besed. 

Jezikovna pravilnost 

Štev. točk Merila 

5 Pogosta raba zapletenih jezikovnih struktur, skoraj brez napak. 

4 Občasna raba zapletenih jezikovnih struktur, malo napak. 

3 Občasna raba zapletenih jezikovnih struktur z nekaj napakami ALI pretežna raba 
osnovnih jezikovnih struktur, skoraj brez napak; pismo je krajše od 80 besed. 

2 Pretežna raba osnovnih jezikovnih struktur, s precej pogostimi napakami 
(razumevanje besedila je oteženo). 

1 Pretežna raba osnovnih jezikovnih struktur, večina povedi je jezikovno napačnih 
(razumevanje besedila je oteženo). 

0 Pismo je krajše od 40 besed. 

OPOMBA: če je vsebina popolnoma neprimerna in torej ni odgovor na vprašanje oziroma je pismo 
krajše od 40 besed, se ocenijo vsebina, register in jezikovna pravilnost z 0 točkami, oblika pa po 
merilih. 

Skrajšane oblike v formalnem pisnem sestavku: če kandidat dosledno uporablja skrajšane oblike v 
formalnem pisnem sestavku, mu bo to prineslo manj točk v kategoriji register. 
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 DALJŠI PISNI SESTAVEK NA DOLO^ENO TEMO 

Vrednost naloge je 20 % skupne ocene. Ocenjujemo: 

1. vsebino 

2. besedišče 

3. jezikovno pravilnost 

4. zgradbo/vezljivost (koherenco) 

Vsebina 

Štev. točk Merila 

5 Vsebina je povsem primerna, v celoti osredotočena na naslov, podprta s 
prepričljivimi dokazi, s poglobljenim vpogledom v temo, obravnavano problemsko. 

4 Vsebina je v glavnem primerna, osredotočena na naslov, podprta s primernimi 
dokazi, z dobrim vpogledom v temo, obravnavano dokaj problemsko. 

3 Vsebina je na splošno primerna, delno osredotočena na naslov (približno polovica 
je je primerne ALI se ponavlja), podprta z enostavnimi/neizvirnimi dokazi, s 
površnim vpogledom v temo, obravnavano delno problemsko in delno pripovedno; 
sestavek je krajši od 150 besed. 
Če je sestavek krajši od 150 besed, v drugih kategorijah dodelimo največ 3 točke. 

2 Vsebina je v glavnem neprimerna, občasno osredotočena na naslov, pomanjkljivo 
podprta z dokazi, s površnim vpogledom v temo, obravnavano občasno 
problemsko in večinoma pripovedno. 

1 Vsebina je komajda primerna, ni osredotočena na naslov, s pomanjkljivim 
vpogledom v temo, ki ni obravnavana problemsko. 
Če je vsebina ocenjena z 1 točko, v drugih kategorijah dodelimo največ 3 točke. 

0 Vsebina je v celoti neustrezna ALI sestavek je krajši od 100 besed. 
Če je vsebina ocenjena z 0 točkami, v drugih kategorijah dodelimo največ 2 točki. 

Besedišče 

Štev. točk Merila 

5 Besedišče je pravilno, raznoliko, pogosto nadpovprečno bogato, z izrazito rabo 
pristnih kolokacij, s povsem formalnim registrom (1–2 spodrsljaja). 

4 Besedišče je v glavnem pravilno, raznoliko, občasno nadpovprečno bogato, z 
rabo pristnih kolokacij, z dokaj formalnim registrom (nekaj spodrsljajev). 

3 Besedišče je v glavnem pravilno, a povprečno, delno se ponavlja, z večinoma 
neizrazitimi kolokacijami, s pretežno ustreznim registrom (več spodrsljajev). 

2 Besedišče je pogosto napačno IN/ALI izrazito povprečno, pogosto se ponavlja, je 
dokaj omejeno (razumevanje besedila je oteženo), s pretežno ustreznim 
registrom (pogosti spodrsljaji). 

1 Besedišče je v glavnem napačno, se ponavlja, je zelo omejeno (razumevanje 
besedila je pretežno oteženo). 

0 Sestavek je krajši od 100 besed. 

Če je sestavek krajši od 150 besed, v tej kategoriji dodelimo največ 3 točke. 
Če je vsebina ocenjena z 0 točkami, v tej kategoriji dodelimo največ 2 točki. 
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Jezikovna pravilnost 

Štev. točk Merila 

5 Pogosta raba zapletenih jezikovnih struktur, skoraj brez napak. 

4 Občasna raba zapletenih jezikovnih struktur, malo napak. 

3 Občasna raba zapletenih jezikovnih struktur z nekaj napakami ALI pretežna raba 
osnovnih jezikovnih struktur, skoraj brez napak. 

2 Pretežna raba osnovnih jezikovnih struktur, s precej pogostimi napakami 
(razumevanje besedila je pogosto oteženo). 

1 Pretežna raba osnovnih jezikovnih struktur, večina povedi je jezikovno napačnih 
(razumevanje besedila je pretežno oteženo). 

0 Sestavek je krajši od 100 besed. 

Če je sestavek krajši od 150 besed, v tej kategoriji dodelimo največ 3 točke. 
Če je vsebina ocenjena z 0 točkami, v tej kategoriji dodelimo največ 2 točki. 

Zgradba/vezljivost (koherenca) 

Štev. točk Merila 

5 Besedilo je povsem primerno členjeno na jasno nakazane odstavke (uvod, jedro, 
zaključek); dobra vezljivost na ravni stavka, odstavka in sestavka, pretežna raba 
kompleksnih povedi, misli si sledijo v povsem logičnem zaporedju. 

4 Besedilo je primerno, členjeno na jasno nakazane odstavke (uvod, jedro, 
zaključek); raba kompleksnih povedi, vezljivost je mestoma ohlapna (bodisi na 
ravni stavka, odstavka in/ali sestavka). 

3 Besedilo ni povsem primerno členjeno; očitna nepovezanost na ravni stavka, 
odstavka in sestavka. 
Če je sestavek napisan v enem odstavku, dodelimo največ 3 točke. 

2 Besedilo ni primerno členjeno, večinoma nejasna in nelogična povezanost na 
ravni stavka, odstavka in sestavka. 

1 Besedilo ni členjeno, misli so navržene. 

0 Sestavek je krajši od 100 besed. 

Če je sestavek krajši od 150 besed, v tej kategoriji dodelimo največ 3 točke. 
Če je vsebina ocenjena z 0 točkami, v tej kategoriji dodelimo največ 2 točki. 

OPOMBA: vse kategorije ocenimo z 0 točkami: a) če kandidat sestavka ni napisal, b) če je sestavek 
napisan s svinčnikom, c) če je sestavek napisan na konceptnem listu, d) če je sestavek krajši od  
100 besed. 

Če je kandidat popolnoma zgrešil naslov, mu dodelimo v kategoriji vsebina 0 točk; pri vseh drugih 
kategorijah, tj. besedišče, jezikovna pravilnost in zgradba, pa ne več kakor 2 točki. 

Če je vsebina ocenjena z 1 točko, sestavku ne dodelimo več kakor 3 točke v vseh drugih kategorijah, 
tj. besedišče, jezikovna pravilnost in zgradba. 

Skrajšane oblike: če kandidat dosledno uporablja skrajšane oblike, mu bo to prineslo manj točk v 
kategoriji besedišče. 
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 DALJŠI PISNI SESTAVEK NA TEMO IZ KNJIŽEVNOSTI 

Vrednost naloge je 20 % skupne ocene. Ocenjujemo: 

1. vsebino 

2. besedišče 

3. jezikovno pravilnost 

4. zgradbo/vezljivost (koherenco) 

Vsebina  

Štev. točk Merila 

10–9 Vsebina je povsem primerna, v celoti osredotočena na naslov, podprta s 
prepričljivimi dokazi, kar kaže na poglobljeno poznavanje književnega dela. 

8–7 Vsebina je v glavnem primerna, osredotočena na naslov, podprta s primernimi 
dokazi, kar kaže na dobro poznavanje književnega dela. 

6–5 Vsebina je na splošno primerna, delno osredotočena na naslov (približno polovica 
vsebine je primerna ALI se ponavlja), podprta z enostavnimi IN/ALI deloma 
netočnimi dokazi, kar kaže na površno poznavanje književnega dela; sestavek je 
krajši od 170 besed. 
Če je sestavek krajši od 170 besed, v drugih kategorijah dodelimo največ 3 točke. 

4–3 Vsebina je v glavnem neprimerna, občasno osredotočna na naslov, podprta s 
pomanjkljivimi dokazi IN/ALI z več netočnimi dokazi, kar kaže na pomanjkljivo 
poznavanje književnega dela. 

2–1 Vsebina je komajda primerna, ni osredotočena na naslov, ni podprta s primeri, kar 
kaže na slabo poznavanje književnega dela. 
Če je vsebina ocenjena z 1 točko, v drugih kategorijah dodelimo največ 3 točke. 

0 Vsebina je v celoti neustrezna, kar kaže na nepoznavanje književnega dela, ALI 
sestavek je krajši od 100 besed. 
Če je vsebina ocenjena z 0 točkami, v drugih kategorijah dodelimo največ 2 točki. 

Besedišče  

Štev. točk Merila 

5 Besedišče je pravilno, raznovrstno, pogosto nadpovprečno bogato, z izrazito rabo 
pristnih kolokacij, s povsem formalnim registrom (1–2 spodrsljaja). 

4 Besedišče je v glavnem pravilno, raznovrstno, občasno nadpovprečno bogato, z 
rabo pristnih kolokacij, z dokaj formalnim registrom (nekaj spodrsljajev). 

3 Besedišče je v glavnem pravilno, a povprečno, delno se ponavlja, z večinoma 
neizrazitimi kolokacijami, s pretežno ustreznim registrom (več spodrsljajev). 

2 Besedišče je pogosto napačno IN/ALI izrazito povprečno, pogosto se ponavlja, je 
dokaj omejeno (razumevanje besedila je oteženo), s pretežno ustreznim 
registrom (pogosti spodrsljaji). 

1 Besedišče je v glavnem napačno, se ponavlja, je zelo omejeno (razumevanje 
besedila je pretežno oteženo). 

0 Sestavek je krajši od 100 besed. 

Če je sestavek krajši od 170 besed, v tej kategoriji dodelimo največ 3 točke. 
Če je vsebina ocenjena z 0 točkami, v tej kategoriji dodelimo največ 2 točki. 
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Jezikovna pravilnost 

Štev. točk Merila 

5 Pogosta raba zapletenih jezikovnih struktur, skoraj brez napak. 

4 Občasna raba zapletenih jezikovnih struktur, malo napak. 

3 Občasna raba zapletenih jezikovnih struktur z nekaj napakami ALI pretežna raba 
osnovnih jezikovnih struktur, skoraj brez napak. 

2 Pretežna raba osnovnih jezikovnih struktur, s precej pogostimi napakami 
(razumevanje besedila je pogosto oteženo). 

1 Pretežna raba osnovnih jezikovnih struktur, večina povedi je jezikovno napačnih 
(razumevanje besedila je pretežno oteženo). 

0 Sestavek je krajši od 100 besed. 

Če je sestavek krajši od 170 besed, v tej kategoriji dodelimo največ 3 točke. 
Če je vsebina ocenjena z 0 točkami, v tej kategoriji dodelimo največ 2 točki. 

Zgradba/vezljivost (koherenca) 

Štev. točk Merila 

5 Besedilo je povsem primerno členjeno na jasno nakazane odstavke (uvod, jedro, 
zaključek); dobra vezljivost na ravni stavka, odstavka in sestavka, pretežna raba 
kompleksnih povedi, misli si sledijo v povsem logičnem zaporedju. 

4 Besedilo je primerno, členjeno na jasno nakazane odstavke (uvod, jedro, 
zaključek); raba kompleksnih povedi, vezljivost je pogosto ohlapna (bodisi na 
ravni stavka, odstavka in/ali sestavka). 

3 Besedilo ni povsem primerno členjeno; očitna nepovezanost na ravni stavka, 
odstavka in sestavka. 
Če je sestavek napisan v enem odstavku, dodelimo največ 3 točke. 

2 Besedilo ni primerno členjeno, večinoma nejasna in nelogična povezanost na 
ravni stavka, odstavka in sestavka. 

1 Besedilo ni členjeno, misli so navržene. 

0 Sestavek je krajši od 100 besed. 

Če je sestavek krajši od 170 besed, v tej kategoriji dodelimo največ 3 točke. 
Če je vsebina ocenjena z 0 točkami, v tej kategoriji dodelimo največ 2 točki. 

 

OPOMBA: vse kategorije ocenimo z 0 točkami: a) če kandidat sestavka ni napisal, b) če je sestavek 
napisan s svinčnikom, c) če je sestavek napisan na konceptnem listu, d) če je sestavek krajši od  
100 besed. 

Če je kandidat popolnoma zgrešil naslov, mu dodelimo v kategoriji vsebina 0 točk; pri vseh drugih 
kategorijah, tj. besedišče, jezikovna pravilnost in zgradba, pa ne več kakor 2 točki. 

Če je vsebina ocenjena z 1 točko, sestavku ne dodelimo več kakor 3 točke v vseh drugih kategorijah,  
tj. besedišče, jezikovna pravilnost in zgradba. 

Skrajšane oblike: če kandidat dosledno uporablja skrajšane oblike, mu bo to prineslo manj točk v 
kategoriji besedišče. 
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 USTNI DEL IZPITA 

Vrednost ustnega dela izpita je 20 % skupne ocene. Ocenjujemo: 

1. besedišče  

2. gladkost  

3. izgovarjavo (posamezni glasovi, naglas, intonacija)  

4. jezikovno pravilnost  

5. sodelovanje v pogovoru  

Besedišče  

Štev. točk Merila 

4  Besedišče je primerno/pogosto nadpovprečno bogato.  

3  Besedišče je primerno.  

2  Besedišče je na splošno primerno, opazimo posamezne napačne rabe.  

1  Omejeno besedišče, ki pa ne moti sporazumevanja. 

0  Nezadostno besedišče, ki preprečuje sporazumevanje.  

Gladkost  

Štev. točk Merila 

4  Govor brez zatikanja, samo naravno omahovanje.  

3  Govor z malo zatikanja poleg naravnega omahovanja.  

2  Govor z nekaj zatikanja.  

1  Govor s pogostimi prekinitvami.  

0  Prekinitve so tako pogoste, da preprečujejo sporazumevanje.  

Izgovarjava  

Štev. točk Merila 

4  Odlična izgovarjava, naglas in stavčna intonacija.  

3  Dobra izgovarjava, naglas in stavčna intonacija.  

2  Povprečna izgovarjava, brez hujših napak.  

1  Slaba izgovarjava, ki pogosto ovira sporazumevanje.  

0  Slaba izgovarjava, ki preprečuje sporazumevanje.  

Jezikovna pravilnost 

Štev. točk Merila 

4  Jezikovnih napak skorajda ni.  

3  Malo osnovnih jezikovnih napak.  

2  Nekaj večjih jezikovnih napak.  

1  Veliko jezikovnih napak, ki pa ne ovirajo sporazumevanja.  

0  Toliko jezikovnih napak, da je sporazumevanje nemogoče.  
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Sodelovanje v pogovoru 
(V pogovoru sodelujeta ocenjevalec in kandidat, kajti enostranski slednjega govor nikakor ni zaželen.)  

Štev. točk Merila 

4  Samostojno začenja in v glavnem vodi pogovor.  

3  Dokaj samostojno vodi pogovor.  

2  V glavnem se odziva le na sogovornikove spodbude.   

1  Preveč se zanaša na sogovornikove spodbude.  

0  Ni sposoben pogovora ali govori na izust.  

Če kandidat ne odgovori na katero koli izmed treh vprašanj, mu pri kategorijah besedišče in 
interakcija odbijemo 1 točko. 

Če ugotovimo, da kandidat očitno ne pozna predpisanega književnega dela, mu pri kategorijah 
besedišče in interakcija odbijemo največ 2 točki. 

Če kandidat sploh ne spregovori, ga ne moremo oceniti. V tem primeru ne dobi nobene točke za ustni 
del (0 točk). 
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 4. IZPITNE VSEBINE 

4.1 KOMUNIKACIJSKE FUNKCIJE 

andidat pozna oziroma zna ustrezno rabiti različne jezikovne izvedbe naslednjih komunikacijskih 
funkcij: 

1. spoznavno-predstavitvene,  

2. predstavitveno-izrazne, 

3. izrazno-čustvene,  

4. vplivanjske in 

5. vzorce za vzpostavljanje stikov z ljudmi. 

Komunikacijske funkcije s spoznavno-predstavitveno vlogo: 

poimenovati, opisovati (predmetnost in dejanja glede na čas, prostor, pripadnost), opredeliti, 
posredovati sporočila, poizvedovati, povpraševati po informacijah; dajati podatke o sebi in 
drugih, poročati 

Komunikacijske funkcije s predstavitveno-izrazno vlogo: 

izražati lastne pobude in ugotavljati miselna stališča drugih, izražati strinjanje in nestrinjanje, 
zanikati, povabiti in sprejeti povabilo ali ponudbo, obljubiti; povedati, da je nekaj 
mogoče/nemogoče; vprašati, ali je nekaj mogoče/nemogoče; izražati prepričanje in spraševati 
o prepričanju drugih; izraziti pripravljenost za neko dejanje in vprašati sogovorca, ali zmore 
nekaj storiti 

Komunikacijske funkcije z izrazno-čustveno vlogo: 

upovedovati svoja čustva in razpoloženje, prepoznavati čustva in razpoloženje sogovorca; 
izraziti veselje, neugodje, odpor, presenečenje, upanje, hvaležnost, 
zadovoljstvo/nezadovoljstvo; spraševati sobesednika po njegovih čustvih in razpoloženju; 
izraziti razočaranje, bojazen ali skrb; napovedati namen in vprašati sogovorca po njegovem 
namenu; izraziti željo in vprašati po željah sogovorca;  
upovedovati svoja moralna stališča in prepričanje ter prepoznavati moralno prepričanje 
sogovorca; se opravičiti, sprejeti opravičilo; odobravati, obžalovati, izraziti 
prizadetost/neprizadetost 

Komunikacijske funkcije z vplivanjsko vlogo: 

vplivati na voljo in hotenje sogovorca: 
predlagati, prositi in zahtevati, da se nekaj stori, prositi in opozarjati; 
vplivati na ravnanje: 
dajati navodila, usmerjati in sklepati o ravnanju 

Vzorci za vzpostavljanje stikov z ljudmi: 

začeti in ohraniti stik s sogovorcem pri pozdravljanju, srečevanju, spoznavanju ljudi; se 
predstaviti in predstaviti druge, se posloviti; nagovoriti in uvesti sporočilo; nazdraviti, voščiti; 
spoznati nastali nesporazum in ga premostiti; upoštevati (medkulturno) različnost sogovorca in 
ga spoštovati 

 

K 
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4.2 TEMATSKA PODRO^JA 

4.2.1 Osebni podatki 

ime, priimek 

datum in kraj rojstva  

starost 

naslov, telefon (telefaks, e-pošta) 

narodnost, veroizpoved 

poklic 

interesi, nagnjenja 

zunanjost 

značaj, temperament 

razpoloženje 

4.2.2 Družina in dom 

družinski člani 

odnosi med družinskimi člani in generacijami 

družinska praznovanja 

bivalno okolje 

stanovanje 

oprema 

oblačila 

4.2.3 Šola, izobraževanje 

vrste šol, učni predmeti, izpiti, ocene  

šolske potrebščine 

življenje v šoli 

interesne dejavnosti 

4.2.4 Poklicno delo 

poklici in dejavnosti v zvezi z njimi  

delovne razmere 

4.2.5 Kultura, civilizacija 

umetnostne zvrsti in umetniška dela 

šege in navade 

dosežki znanosti in tehnike 

poznavanje držav in območij angleškega jezika, njihovih pokrajin in mest:  
geografske, zgodovinske, gospodarske, politične in kulturne značilnosti 
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4.2.6 Prosti čas, zabava, šport 

organizacija in načrtovanje prostega časa 

igre za prosti čas, plesi 

branje 

izleti 

kino, film, gledališče 

radio, televizija 

šport in rekreacija 

športna tekmovanja 

4.2.7 Počitnice, dopust, potovanja 

počitniške dejavnosti 

načrtovanje potovanj – vozni redi, prospekti 

države in turizem 

mesta in znamenitosti  

mladinski turizem 

počitniška oprema 

vrste prevoza 

vozovnice in drugi dokumenti 

4.2.8 Telo in zdravje 

telo, deli telesa 

osebna higiena 

počutje, bolezni, poškodbe, nesreče 

skrb za zdravje 

zdravila: uporaba, zloraba 

zavarovanje, socialno varstvo 

4.2.9 Nakupovanje 

vrste trgovin 

nakupovanje živil, obleke ... 

mere, uteži, denar 

načini plačevanja 

reklamni oglasi 

4.2.10 Hrana in pijača 

jedi, pijače 

obroki, posoda, pribor 

naročanje hrane in pijače v restavraciji 

jedilni list 
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recepti 

specialitete 

4.2.11 Javne službe, oznake, informacije 

pošta, telefon 

banka 

carina, policija 

prometna služba, prometni znaki 

prva pomoč, bolnišnica 

servisne službe 

bencinska črpalka 

oznake, kratice 

4.2.12 Čas, vreme, podnebje 

koledar, ure, deli dneva 

meseci, letni časi 

vremenski pojavi, vremenska napoved 

podnebje 

4.2.13 Rastlinstvo in živalstvo 

živali okolja 

živalski vrt 

hišni ljubljenčki 

domače živali 

vrtne, poljske, gozdne rastline  

drevje  

cvetje 

plodovi 

4.2.14 Medčloveški in družbenopolitični odnosi 

sosedski, prijateljski stiki  

odnosi moški – ženska 

društva, organizacije, zveze, klubi 

stiki med Slovenijo in svetom 

4.2.15 Kakovost življenja 

človek in njegovo okolje 

skrb za okolje in posledice uničevanja okolja 

zdravju škodljive navade: kajenje, alkohol, droge 

dobrodelne dejavnosti 
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4.2.16 Tuji jezik 

pomen znanja tujih jezikov 

socialne zvrsti jezika: zborni jezik, pogovorni jezik, žargon, narečje 

razširjenost angleščine 

pogoji medkulturnega sporazumevanja 

jezikovna zavest 

 

4.3 SLOVNICA 

Osnovni namen slovničnega pregleda je na kratko in jedrnato opisati tiste slovnične strukture, s katerimi 
se dijaki in učitelji srečujete pri urah angleškega jezika. Seznam je sestavljen večplastno; s splošnega 
pregleda prehaja na podrobnejšo razčlembo slovničnih struktur. Pri vsakem opisu je tudi praktični zgled. 

Poudariti je treba, da se pri splošni maturi ne zahteva poznavanje zapletene slovnične terminologije in 
slovničnih pravil, temveč pravilna tvorba in raba slovničnih struktur v danem jezikovnem položaju. Od 
dijakov ne pričakujemo, da bi slepo naštevali slovnične oblike in pravila (na primer pravila za rabo 
perfektovih časov), marveč da jih pravilno uporabljajo (na primer perfektovi časi v sobesedilu). 
Maturantsko znanje slovnice tako temelji na njeni funkcionalnosti. 

Vaš učbenik angleškega jezika obravnava vsa slovnična področja, zajeta v preglednici. Če vas 
nekatere slovnične strukture zanimajo podrobneje, vam lahko pomagajo vaši učitelji, slovnični učbeniki 
in slovnične vadnice. 
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 PREGLEDNICA A ZA KANDIDATE, KI BODO IZPIT OPRAVLJALI NA OSNOVNI RAVNI 

1 NOUNS 

 Common / proper nouns 
(e.g. a man / John ) 

 Concrete / abstract nouns  
(e.g. milk / knowledge) 

 Number 

– countable nouns (e.g. an apple; a book) 

– uncountable nouns:  singular only (e.g. gold; happiness; advice) 

   plural only (e.g. trousers; scissors; shorts) 

– regular plural (e.g. book – books) 

– irregular plural (e.g. foot – feet; man – men) 

 Gender 

– natural / biological distinction 
e.g. a girl  feminine; a boy  masculine; a book  neuter 

• pairs of words denoting masculine/feminine (e.g. a stallion – a 
mare) 

• derivational suffixes for gender (e.g. an actor – an actress) 

• gender in inanimate nouns when personified (e.g. a car, a ship  
feminine; the sun  masculine) 

 Case 

– common (e.g. Mary; I; computer) 

– (Saxon) genitive (e.g. Mary's; my sister's; students') 

• the double genitive (e.g. a horse of Jeremy's) 

• the group genitive (e.g. Mary and Jeremy's horse) 

• the independent genitive (e.g. at the butcher's) 

• the of-phrase as an alternative to the genitive (e.g. a book of Mary) 

 Pronouns 

– personal pronouns (e.g. I; he; we; they) 

• the objective case of personal pronouns (e.g. me, him, us) 

• the generic reference of personal pronouns 

• IT used as the formal subject/object and as the introductory 
subject/object 
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– compound personal pronouns (e.g. myself; themselves) 

• compound personal pronouns used emphatically/reflexively 

– possessive pronouns (e.g. his; her; hers) 

• short/long possessive pronouns 

– demonstrative pronouns (e.g. this / that) 

– interrogative pronouns (e.g. who; what) 

• question formation (yes/no questions, wh-questions, question 
tags) 

– relative pronouns (e.g. that; which) 

• relative clauses (defining/non-defining) 

– indefinite pronouns (e.g. each; every; either) 

– reciprocal pronouns (each other; one another) 

 
2 VERBS 

 Lexical verbs  (e.g. sleep; study) 

 Linking verbs  (e.g. be; remain) 

 Auxiliary verbs  (e.g. do; be; have) 

– primary auxiliaries (do; be; have) 

– modal auxiliaries (e.g. may; can; must; have to) 

FINITE VERBAL FORMS 

 Number & Person 

– the subject – verb agreement (e.g. My favourite fruit is apples.) 

 Transitivity e.g. She called for help. / She called him. / She called him a taxi. / She called  
  him a liar. 

 Tense (Present, Past, Future) 

 Aspect (Simple / Indefinite, Continuous / Progressive, Perfect) 

– the regular/irregular verbs (e.g. work – worked, do – did – done) 

– the usage of tenses in written and spoken discourse 

– the usage of tenses in adverbial clauses of time and condition 

– the sequence of tenses in reported speech 
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 Voice (Active, Passive) 

– the role of voice for providing cohesion/coherence 
(e.g. I saw a beautiful house which was built in the 17th century.) 

 Mood (Indicative, Imperative, Subjunctive) 

e.g. Mary is nice. / Mary, be nice! / If only Mary were nice. 

NON-FINITE VERBAL FORMS 

– non-finite structures used in catenative patterns 
e.g. I want to go home.  
I saw a lady cross the street. 
I heard a bird singing. 
I like listening to the music. 

 TO-Infinitive 
• infinitival clauses (e.g. It is difficult to make the ends meet.) 

 Bare Infinitive 

 Participle (Present, Past, Perfect) 

• participial clauses  
e.g. The book lying on the floor belongs to Peter. Entering the 
room, Jeremy noticed that the window was open. 

 Gerund (Present, Perfect) 

• gerundial clauses (e.g. His hobby is travelling around the world.) 

 Modal verbs  (e.g. may; can; should) 

– modal verbs used to denote different degrees of obligation, permission and 
ability 

– modal verbs used to denote different degrees of possibility 

• obligation, permission, ability for the present, the past and the 
future 

• possibility for the present, the past and the future 

 Causative HAVE / GET 

e.g. She has had her flat redecorated. / George got his hair cut. 

 
3 ADJECTIVES 

 Adjectives used attributively / predicatively 

– the attributive and predicative use (e.g. This is a tall man. / This man is tall.) 

– the attributive use only (e.g. This is a drunken man. / *This man is drunken.) 

– the predicative use only (e.g. This man is asleep. / *This is an asleep man.) 
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 Comparison of adjectives 

– inflectional (e.g. long – longer – longest) 

– analytical (e.g. important – more important – most important) 

– irregular (e.g. good – better – best) 

– adjectives incapable of comparison (e.g. dead, unique, wooden) 

• comparison of equality / inequality (e.g. as tall as / not so tall as) 

• comparison of superiority / inferiority (e.g. taller than; the tallest / 
less important than; the least important) 

• absolute comparison e.g. the younger generation 
 You were most kind. 

 Position and order of adjectives 

e.g. the numerous splendid African attractions 

 Adjectives used as nouns 

e.g. the rich; the poor; the young 

 
4 ADVERBS 

 Comparison 

– inflectional (e.g. fast – faster – fastest) 

– analytical (e.g. easily – more easily – most easily) 

– irregular (e.g. well – better – best) 

 Adverbs with two forms 

e.g. fair / fairly; late / lately; hard / hardly 

 Degree 

– the use of intensifiers (e.g. very, fairly, rather, quite) 

 Position of adverbs 

e.g. Fortunately, he spoke to me slowly. 

 Different meanings of adverbs 

– manner (e.g. fast; well; beautifully) 

– time (e.g. now; tomorrow) 

– frequency (e.g. always; seldom; never) 

– place & direction (e.g. here; nowhere) 



 

 Angle{~ina 31 

 

5 PREPOSITIONS 

 Position of prepositions 

 Grammatical collocations with prepositions 

– verb + preposition (e.g. relate to; compare with; suffer from) 

– adjective + preposition (e.g. curious about; mad at; angry with) 

– noun + preposition (e.g. a cause for; information about/on) 

 

6 ARTICLES 

 Indefinite (a, an) 

– the specific reference of the articles  
e.g. There is a cat in the garden. The cat is black. 

 Definite (the) 

 Zero 

– the generic reference of the articles 
e.g. A cat is a pet. 
 The cat is a pet. 
 Cat is a pet. 

 
7 CONJUNCTIONS 

 Co-ordinating conjunctions 

– clauses expressing: 
Addition (e.g. The bell rang, and everybody went home.) 
Contrast (e.g. She likes reading books, but her husband does not.) 
Alternative (e.g. Stay or go away.) 

 Subordinate conjunctions 

– subordinate clauses of: 
Time (e.g. I liked chocolate when I was young.) 
Comparison (e.g. The problem is more serious than it looks.) 
Condition (e.g. If I were you, I would call her immediately.) 
Place (e.g. George went where the guide sent him.) 
Purpose (e.g. I went to bed early so that I could get up at four in the morning.) 
Cause / Reason (e.g. I did not go out because it was raining.) 

 
8 NUMERALS 

 Cardinal  (e.g. one, two, three) 

– the usage of numerals in dates, addresses, mathematical operations 

 Ordinal  (e.g. first, second, third, fourth) 
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9 SYNTAX 

 Word order 

– basic word order (subject – predicator – object(s)) 

– inverted word order questions (e.g. What has she seen?) 

– stylistic inversion (e.g. Never have I seen such a monster.) 

 Negation 

– negation expressed by not 

– negation expressed by negative determiners (e.g. no), 
negative pronouns (e.g. none, nobody) and  
negative adverbs (e.g. never) 

 Existential sentences 

e.g. There is a magazine on the table. 

 Reported speech 

– reported statements (e.g. He said that he was late.) 

– reported questions (e.g. He asked me what I had seen. / He asked me if I was 
satisfied.) 

– reported commands (e.g. She ordered me to stay.) 

 Simple / Complex sentences 

– co-ordination 

– subordination 

– finite subordinate clauses  
e.g. He was happy when she arrived. 

• nominal clauses (e.g. What I want is peace.) 

• adjectival clauses (e.g. The book that you gave me is very 
interesting.) 

• adverbial clauses (e.g. I like her although she is stubborn.) 

– non-finite subordinate clauses 
e.g. Exhausted by work, she could not say a word. 

• participial clauses (e.g. A painting drawn by Monet was sold at the 
auction.) 

• gerundial clauses (e.g. This trolley is used for transporting 
luggage.) 

• infinitival clauses (e.g. He came to say goodbye.) 
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10 WORD FORMATION 

 Derivation  

– prefixes (e.g. un-; in-; im-; il-; ir-; dis-; re-; mis-; over-; under-; out-; anti-;  
pro-; non-) 

– suffixes (e.g. -ion; -ment; -er; -ize; -ify; -en; -less; -ful; -ous; -able; -ly) 

• derived nouns (e.g. government; politeness; population; worker) 

• derived verbs (e.g. realize; sharpen; purify) 

• derived adjectives (e.g. foolish; remarkable; lively; stony) 

• derived adverbs (e.g. largely; thoughtfully) 

 Compounding 

– compound nouns (e.g. teapot, toothache) 

– compound verbs (e.g. download, overcook) 

– compound adjectives (e.g. life-long, love-stricken) 

– compound adverbs (e.g. downstream, outdoors) 

 Conversion  e.g. colour, n. – colour, v. / dry, adj. – dry, v.  

 
11 PHONOLOGY 

 Vowels, Consonants, Diphthongs 

e.g. [e] in get / [ð] in there / [el] in pay 
e.g. ' present, n / pre'sent, v 

 Stress 

 Intonation 

 
12 PUNCTUATION 

 Full stop; comma; colon; semi-colon; question mark; exclamation mark; hyphen; dash; 
 apostrophe 

 Capital letters  
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4.4 KNJIŽEVNOST 

Obravnava književnosti pri pouku tujega jezika izhaja iz branja celovitega besedila, ki je tudi temelj 
predhodne šolske obravnave in interpretacije. Upošteva podmeno, da dijak razume besedilo v vseh 
njegovih razsežnostih. To pomeni poznavanje dogajalne plasti, glavnih oseb, umetnostne zgradbe in 
besedilnih posebnosti, in sicer posameznih sestavin, pa tudi v njihovi medsebojni povezanosti.  

Tako razumevanje zahteva sočasno upoštevanje izvirnega sociokulturnega okolja obravnavanega 
besedila oziroma umestitve v tujo književno tradicijo in dijakovih osebnih izkušenj, ki vplivajo na njegovo 
medkulturno branje. Dijaku ne omogoča samo neposrednega stika z izvirnim tujim besedilom, marveč 
ga hkrati navaja k spoznavanju posebnosti ciljne kulture in k razmišljanju o lastnem medkulturno 
odvisnem odnosu do prikazanega besedilnega sveta. 

Tako dijak lahko vodeno usvaja potrebne bralne spretnosti in se uvaja v samostojno branje književnosti 
v tujem jeziku. Tuja kulturna in književna tradicija oziroma literarnozgodovinski podatki o njej so 
pomembna pomoč pri vzpostavljanju ustvarjalnega stika s tujim leposlovnim besedilom, niso pa 
predmet nefunkcionalnega učenja na pamet. 

Da bi uspešno opravili splošno maturo, bodo morali kandidati prebrati roman, dramsko besedilo in nekaj 
pesmi v angleščini, če želijo, pa lahko tudi v slovenščini.  

Tisti, ki opravljajo splošno maturo na osnovni ravni, bodo vprašanja o predpisanem književnem besedilu 
dobili pri ustnem izpitu (v tretjem delu), tisti, ki jo opravljajo na višji ravni, pa jih bodo dobili pri ustnem 
izpitu (v tretjem delu) in tudi pisnem delu izpita (drugo esejsko vprašanje). 

 

 SEZNAM PREDPISANIH BESEDIL  

OPOMBA: čeprav se bo pri izpitu preverjalo le vaše poznavanje predpisanih besedil, lahko seveda 
poleg njih preberete toliko drugih književnih besedil, kolikor sami želite. 

Državna predmetna komisija za splošno maturo za angleščino pred začetkom šolskega leta 
razpiše za zaključni letnik tematski sklop za pisno in ustno preverjanje znanja iz književnosti na 
višji ravni ter ustno preverjanje znanja iz književnosti na osnovni ravni. 
Tematski sklop se za zaključni letnik objavi pred začetkom šolskega leta, in sicer prvi torek v 
februarju ob 12. uri, na spletni strani Državnega izpitnega centra (www.ric.si). Šole so po tem 
datumu o vsebini tematskega sklopa obveščene pisno. 

Pisno preverjanje poznavanja umetnostnih besedil je del Izpitne pole 3 na višji ravni. Napisati boste 
morali daljši pisni sestavek na temo iz enega od proznih besedil, zato jih morate dobro prebrati. 
Pisnega preverjanja poznavanja poezije ni. Vprašanje iz književnosti v tretjem delu ustnega izpita bo 
zastavljeno za obe ravni, vprašanje iz poezije pa bo samo pri ustnem izpitu za višjo raven. 
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 5. KANDIDATI S POSEBNIMI POTREBAMI 

akon o maturi v 4. členu določa, da kandidati opravljajo maturo pod enakimi pogoji. Kandidatom  
s posebnimi potrebami, ki so bili usmerjeni v izobraževalne programe z odločbo o usmeritvi,  

v utemeljenih primerih pa tudi drugim kandidatom (poškodba, bolezen), se lahko glede na vrsto in 
stopnjo primanjkljaja, ovire oziroma motnje prilagodi način opravljanja mature in način ocenjevanja 
znanja. 

Možne so naslednje prilagoditve: 

 1. opravljanje mature v dveh delih, v dveh zaporednih rokih; 

 2. podaljšanje časa opravljanja maturitetnega izpita (tudi odmorov, možno je 
več krajših odmorov); 

 3. prilagojena oblika izpitnega gradiva (npr. Braillova pisava, povečava, kjer je 
prevod vprašanj nemogoč, zapis izpitnega gradiva na disketi ...); 

 4. poseben prostor; 

 5. prilagojena delovna površina (dodatna osvetlitev, možnost dviga ...); 

 6. uporaba posebnih pripomočkov (Braillov pisalni stroj, ustrezna pisala, folije 
za pozitivno risanje ...); 

 7. izpit s pomočnikom (npr. pomočnik bralec ali pisar); 

 8. uporaba računalnika; 

 9. prirejeni ustni izpit in izpit slušnega razumevanja (oprostitev, branje z ustnic, 
prevajanje v znakovni jezik); 

 10. prilagoditev opravljanja praktičnega dela maturitetnega izpita (npr. 
prilagoditev opravljanja seminarske naloge, vaj); 

 11. prilagojen način ocenjevanja (npr. napake, ki so posledica kandidatove 
motnje, se ne upoštevajo, pri ocenjevanju zunanji ocenjevalci sodelujejo  
s strokovnjaki za komunikacijo s kandidati s posebnimi potrebami).  

 

 

Z 
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 6. DODATEK 

6.1 TEMATSKA PODRO^JA / TOPICS 

 
aturitetni program za splošno maturo zajema naslednja tematska področja: 

osebna identiteta 

dom in družina 

izobraževanje, šola 

poklicno delo 

kultura, civilizacija 

znanost, tehnika 

aktivnosti v prostem času 

počitnice, potovanje 

človekovo telo in zdravje 

nakupovanje 

hrana in pijača 

javne službe, označbe, informacije 

čas, vreme, podnebje, rastline in živali 

osebni stiki, družbeno-politični odnosi 

narava in okolje 

tuji jeziki 

 

Pri pouku angleščine se boste srečevali z njimi v svojem učbeniku in o njih razpravljali v razredu. Toda 
zaradi časovne omejitve bo vse to le uvod. Tematska področja naj bi spoznavali še zunaj razreda, sami 
ali s prijatelji. To lahko storite: 

a) z branjem časopisov in revij, kakršni so National Geographic, Popular 
Science, Time, Newsweek itd. in seveda Current. 
Ni vam jih treba kupovati, dobijo se v večini javnih knjižnic;  

b) z gledanjem televizije, videofilmov in filmov, npr. po Sky News, CNN, MTV, 
ter katerih koli ustreznih dokumentarnih filmov; 

c) s poslušanjem radia, npr. BBC World Service ali vseh drugih evropskih 
postaj, ki jih lahko razločno slišite; 

d) z branjem književnih besedil, in sicer vsega, kar vas veseli (vendar v 
angleščini), npr. znanstvene fantastike, grozljivk, kriminalk itd. 

M 
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Opazili ste, da se 5. tematsko področje nanaša na kulturo in civilizacijo. To pomeni, da naj bi pridobili 
primerno splošno vedenje o načinu življenja v Britaniji oziroma kateri koli drugi deželi, kjer govorijo 
angleščino. 

Vedite, da bo dobrodošel vsak vaš prispevek v zvezi s temi tematskimi področji, ki se vam zdi posebno 
zanimiv za predstavitev v razredu. 

Izpit 

Pri maturitetnem izpitu se bodo vse pisne naloge nanašale na omenjena tematska področja; 
npr. besedilo za bralno razumevanje bo lahko obravnavalo nekatere izobraževalne vidike, tisto 
za slušno razumevanje pa se bo lahko navezovalo na problem okolja.  

Pri ustnem delu izpita boste imeli priložnost pokazati svojo spretnost v govorjeni angleščini. S 
svojim izpraševalcem se boste pogovarjali čimbolj naravno o kateri izmed omenjenih tem. 
Opozoriti vas moramo, da se daljših delov besedila iz svojega učbenika NIKAR ne učite na 
pamet. Namen izpita NI oceniti, kako dobro poznate učbenik in njegovo vsebino, ampak kako 
obvladate splošno angleščino in kako dobro se znajdete v tem jeziku. 

 

 
uring the MATURA programme you will deal with the following major topics: 

PERSONAL IDENTIFICATION 

HOME & FAMILY 

EDUCATION, SCHOOL 

WORK & BUSINESS 

CULTURE, CIVILISATION 

SCIENCE, TECHNOLOGY 

LEISURE ACTIVITIES 

HOLIDAYS, TRAVEL 

THE HUMAN BODY & HEALTH 

SHOPPING 

FOOD & DRINK   

PUBLIC SERVICES 

WEATHER, CLIMATE, PLANTS & ANIMALS 

PERSONAL CONTACTS, SOCIOPOLITICAL ISSUES 

NATURE & THE ENVIRONMENT 

LANGUAGE 

 

D 
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In English lessons you will meet these topics in your coursebook and discuss them in class. However, the 
time constraints mean that this can only serve as an introduction. You will be expected to explore the topic 
areas further outside the classroom on your own or with friends. You can do this by: 

a) Reading newspapers and magazines such as National Geographic, Popular 
Science, The Times, Newsweek etc. and, of course, Current, The Observer, The 
Independent.  
(You don't have to buy these. They can be found in most public libraries.) 

b) Watching television, videos and films e.g. Sky News, CNN, MTV, BBC Prime, 
Discovery Channel, and any relevant documentaries.  

c) Listening to the radio e.g. the BBC World Service or any other European stations 
you can receive clearly. 

d) Reading literature: anything you enjoy in English e.g. science fiction, thrillers, 
detective stories etc. 

You will notice that the fifth topic refers to Culture and Civilisation. This means that you will be expected to 
demonstrate a reasonable general knowledge of the British way of life – or that of any other English 
speaking country in which you are interested. 

Remember that you are always welcome to contribute any materials about these topics which you find 
particularly interesting for use in class.    

The Exam 

In the Matura all papers will be related to these topics, i.e. a reading text could be about some 
aspect of education or a listening passage could be about an environmental problem. In the Oral 
Exam you will be given the opportunity to show your proficiency in spoken English. You should be 
able to converse as naturally as possible with your examiner on these topics. You are warned NOT 
to memorise large chunks of text from your coursebook. The aim of the exam is NOT to measure 
how much of the coursebook you know but how much general English you know and how well you 
can cope and express yourself in the language.  

 

6.2 KOMUNIKACIJSKE FUNKCIJE / FUNCTIONS 

 
aj so komunikacijske funkcije? 

Izraz zaznamuje tisto, kar želimo z jezikom doseči, torej kakšen je namen govorčevih oziroma piščevih 
besed, npr. opravičiti se, izraziti mnenje, povabiti, prositi za dovoljenje, prositi za informacijo, dati nasvet ... 

Kako ocenjujemo primernost in sprejemljivost izrečenega? 

Kaj vpliva na izbiro izrazne oblike: 

a) govorni položaj (sobesedilo); 

b) razmerje med govorci oziroma med bralcem in piscem; 

c) govorčev ali piščev cilj; 

d) tema; 

e) ali je izražanje pisno ali govorno. 

K 
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Poglejmo, kako je to videti v praksi, v naslednjem primeru: 

Vaš britanski vrstnik bi si rad izposodil 1500 funtov, da bi šel na potovanje s svojimi prijatelji. Kako, 
mislite, bo nagovoril svojega očeta? 

a) Dad, give me £1,500. 

b) Dad, could you please lend me £1,500? 

c) Dad, how about lending me £1,500? 

d) Dad, I was wondering if you could possibly lend me £1,500 because ... 

Ali omahujete med temi možnostmi? Ali vidite, kako pomembni so govorni položaj, razmerje, cilj, tema 
in medij pri izbiranju besed? Slovnično so vse štiri možnosti pravilne. Toda velik znesek denarja, za 
katerega gre, se zdi odločilen pri tej prošnji. Dejstvo, da sta si oče in sin zelo blizu, še ne pomeni, da se 
sin lahko obrne na svojega očeta po domače, neformalno. Tako sta zgleda a in zlasti c preveč 
neformalna za mnoge britanske družine. Možnost b pa, čeprav je bolj formalna, lahko razumemo tudi, 
kakor da ne cenimo očetovega odrekanja. Najprimernejši izrazni način bi bil d, ker je pristop previdnejši 
in z njim priznavamo, da je naša prošnja velika, in se zavedamo, da utegne biti odgovor tudi "ne". Ne 
bodite presenečeni, če slišite bolj neformalen način v ameriškem filmu ali če britanski prijatelj predlaga 
drugačno možnost – vse to samo potrjuje, da je izbira načina izražanja precej subjektivna. 

Iz tega zgleda lahko sklepamo, da je pretirano poenostavljena trditev, da formalno angleščino 
uporabljajo Angleži v pogovoru z neznanci, neformalno pa s prijatelji in sorodniki. 

Zato bi ravnali napačno, če bi vam v tem katalogu ponudili seznam izrazov, iztrganih iz sobesedila; toda 
ne skrbite – med učenjem angleščine boste naleteli na pestro izbiro vsakdanjih funkcij, ki vam bodo 
pomagale spoznati to zapleteno področje. Vaš učitelj jih bo obravnaval, ko se bodo čisto naravno 
pojavile med poukom, mnoge pa boste našli v angleških učbenikih. Nedvomno pa drži, da boste imeli 
več priložnosti za učenje, če se boste pripravljeni sporazumevati s svojim učiteljem in sošolci v 
angleščini. 

Prav tako ni dovolj, da razmišljate o funkcijah z enim samim izraznim načinom: navadno jih vključujejo 
kar celo vrsto. Na primer: če ste v svojem priljubljenem lokalu in vas tujec vpraša: "Is this seat free?"  
(s čimer prosi za dovoljenje, da prisede ali da odmakne stol), morate znati odgovoriti bodisi: "Yes, go 
ahead." (dovoljenje) ali pa "I'm sorry someone's already sitting there." / "Sorry, it's taken." (zavrnitev). 

Čeprav imamo za prejšnji primer nekaj predvidljivih fraz, vam bo obisk v tujini hitro pokazal, da komuni-
ciranje v življenjskih položajih redkokdaj poteka natančno po vprašanjih in odgovorih, ki jih srečujemo  
v večini priročnikov. V vsakdanjem življenju morate biti pripravljeni na jezikovno nepredvidljivost. 

Upoštevati je treba tudi razlike med govorjeno in zapisano angleščino. Pisna navodila, ki jih najdete ob 
nakupu novega laserskega gramofona ali osebne stereo naprave, se močno razlikujejo od tistih, ki bi jih 
povedali prijatelju iz tujine. Kot zgled poglejte navodila za Sonyjev kasetofon: 
 

 Playback 

To advance the tape rapidly, press   
To rewind the tape, press   

During playback 
To skip undesired segments, press   
To repeat a certain segment, press   
When the button is released, playback resumes. 

Pogovorna enačica bi lahko potekala nekako takole: 

"If you want to go forward press this button here......to go back..this one.....if you 
want to fast forward press here................whenever you take your finger off the 
button the tape starts again..........." 
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Vidite torej, za kaj gre; ne želimo vas prestrašiti (!), toda premisliti morate, kateri način izražanja boste 
uporabili. Ni dovolj, da si zapomnite seznam izrazov oziroma besedila iz svojega učbenika. Sposobni 
morate biti prilagoditi svoje znanje danemu govornemu položaju. Jezik je namreč ustvarjalen proces. 

Izpit 

Pri izpitu se vaše znanje komunikacijskih funkcij v angleščini ne bo posebej preverjalo oziroma 
se od vas ne bo zahtevalo, da se spomnite nekaterih izrazov, povezanih s posamezno 
izolirano funkcijo. Namesto tega bo izpraševalčeva pozornost usmerjena na vaše splošno 
znanje, na to, kako naravno uporabite naučeno snov, ko govorite in pišete. Funkcije bodo 
preskušane sproti med vsakim delom izpita, npr. pri nalogah za pisni izpit boste morali 
prepričati (prijatelja, da bi šel na počitnice z vami ...), pojasniti/utemeljiti (svojo ustreznost za 
službo). Podobno boste morali pri ustnem izpitu opisati (situacijo na fotografiji ...), izraziti izbiro 
(študij jezika), svetovati (pri problemih s starši ...).  

Če ste vztrajno in pozorno delali med poukom, potem vas ne bi smelo nič presenetiti. 

 

 
hat are functions? 

By 'functions' we mean what we want to do with the language, the purpose of our words i.e. what the speaker 
or writer wants to achieve e.g. to apologise, express an opinion, invite, ask permission, ask for information, 
give advice ... 

What determines appropriatness and acceptability of an utterance? 

What influences the form of the language we choose to use? 

a) the situation (context) 

b) the relationship between the speakers or the reader and writer 

c) the purpose of the speaker or writer 

d) the topic 

e) whether the language is written or spoken 

Let's see what this means in practice through the following example: 

Your British counterpart would like to borrow £1,500 to go on a trip with his friends. How do you think he 
would approach his father? 

a) Dad, give me £1,500. 

b) Dad, could you please lend me £1,500. 

c) Dad, how about lending me £1,500? 

d) Dad, I was wondering if you could possibly lend me £1,500 because... 

Are you hesitating between the options? Do you see how important the situation, relationship, purpose, topic 
and medium are in deciding our choice of words? Grammatically all four options are correct. However, the 
large amount of money involved would appear to be the critical factor in this request. The fact that the 
relationship between father and son might be very close does not mean that the son can take it for granted 
that he can approach his father in a casual, informal manner. So, options a) and particularly c) are too 
informal for many British families. Option b), although more formal, might still imply that we do not 
appreciate the sacrifice on our father's part. The most appropriate option would be d) because the approach 
is more tentative, showing that we acknowledge the enormity or difficulty of what we are asking and also 
that we recognise the answer may be "no". Don't be surprised if you hear a more informal option in an 
American film or if a British friend suggests a different response – that confirms how subjective the choice of 
language can be. 

W 
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The conclusion to be drawn from this example is that it is an oversimplification to state that formal English 
is used with strangers and informal English with friends and relatives. 

For this reason it would be wrong of us to give you lists of decontextualised expressions in this catalogue but 
don't worry – during the English course you will meet a variety of everyday functions which will help you 
gain an insight into this complex area. Your English teacher will deal with them when they come up 
naturally in class and many are to be found in the English coursebooks. Obviously the more you are 
prepared to communicate with your teacher and classmates in English the more you will provide yourself 
with opportunities to learn. 

In addition, it is not enough to think of functions in terms of one expression: they usually involve a series of 
exchanges. For example, if you are in your favourite cafe and a foreigner asks "Is this seat free?" (asking 
permission to sit down or move the chair), you need to be able to answer either "Yes, go ahead." (giving 
permission) or "I'm sorry someone's already sitting there." / "Sorry, it's taken." (refusing permission).  

Although the previous example involves some predictable phrases, a visit abroad will soon make you aware 
that communication in real life situations rarely takes the form of the precise questions and responses we 
meet in most textbooks. You have to be prepared for the unpredictability of language in real life.  

There is also the difference between spoken and written English to consider. The written instructions you 
find when you buy a new CD player or personal stereo are very different from the instructions you would 
pass on verbally to a foreign friend. For example, look at these instructions from a Sony Cassette-Corder: 
 

 Playback 

To advance the tape rapidly, press   
To rewind the tape, press   

During playback 
To skip undesired segments, press   
To repeat a certain segment, press   
When the button is released, playback resumes. 

The spoken version might go something like this: 

"If you want to go forward press this button here......to go back...this one.....if you 
want to fast forward press here................whenever you take your finger off the 
button the tape starts again..........." 

So you see, we do not want to frighten you (!) but you must think about the language you want to use. It is 
not enough just to memorise lists of expressions or to memorise the texts from your coursebook. You need to 
be able to adapt your knowledge to the situation. Language is a creative process.  

The Exam 

In the exam your knowledge of the functions of English will not be tested separately or overtly by 
asking you to recall particular expressions associated with individual functions in isolation. 
Instead your overall performance will be monitored to see how naturally you incorporate what you 
have learned into your speech and writing. The functions will be tested as they come up in context 
in each section of the exam e.g. in our examples of tasks for the Writing Paper you are asked to 
persuade (a friend to go on holiday with you) ... to explain/justify (your suitability for a job). 
Similarly in the Oral Exam you are asked to describe (the situation in a photo) ... to express 
preferences (for studying a language) ... to advise (on problem parents). 

If you have worked steadily and sensibly during the course then nothing should come as a surprise 
to you. 
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6.3 JEZIKOVNE ZMOŽNOSTI / THE FOUR SKILLS 

RANJE, PISANJE, POSLUŠANJE IN GOVOR so jezikovne zmožnosti, ki jih v življenju redko 
izvajamo ločeno. Med telefonskim pogovorom s prijateljem, s katerim se menimo za odhod v kino, 

moramo govoriti, poslušati, verjetno tudi zapisati kraj, čas zmenka in morda celo prebrati čas predva-
janja ali kritiko o filmu iz časopisa. Način, kako beremo, pišemo, poslušamo ali govorimo, je odvisen od 
našega namena. Pri branju ali poslušanju je le redkokdaj treba razumeti vsako besedo, da bi opravili 
nalogo: pri poslušanju vremenske napovedi bo pozornost najbrž usmerjena le k podrobnostim, ki veljajo 
za naše območje, toda če imamo v načrtu potovanje na morje, bomo z več pazljivosti poslušali napoved 
za obalni predel. Podobno bomo kak članek podrobneje prebrali, če vemo, da moramo njegovo vsebino 
obdelati in uporabiti v poročilu ali razpravi, kakor pa, če bi ga brali le kot splošno informacijo. Sposoben 
bralec ali poslušalec je zmožen različnih pristopov do istega besedila, katerega pa izbere, je odvisno od 
tega, v kakšen namen želi uporabiti prebrane informacije. Vse prepogosto dijaki angleščine mislijo o 
branju, poslušanju in pisanju le kot o načinih za vadbo in utrjevanje novih struktur ali besedišča. Pri tem pa 
pozabljajo, da je bralne, slušne in pisne zmožnosti vredno vaditi in razvijati že zato, da nekoč postanejo 
dobri bralci, poslušalci in govorci. 

Da bi bil človek npr. uspešen bralec ali poslušalec, si mora prizadevati razumeti besedilo. Med 
seznanjanjem s programom pri splošni maturi vam bo učitelj angleščine pomagal izboljšati vaše 
strateško znanje z raznimi dejavnostmi, od katerih večino lahko najdete v svojem učbeniku/-ih. 

 
■ BRALNO RAZUMEVANJE 

Različne dejavnosti v učbenikih in pri pouku vas bodo spodbujale: 

k napovedovanju verjetne vsebine besedila na podlagi naslova/naslovne vrstice ali pa slike; 

k hitremu branju, da bi dojeli bistvo napisanega (skimming/posnemanje informacij); 

k iskalnemu branju, pri katerem je treba poiskati določeno informacijo (scanning/pregledovanje); 

k obravnavi novih besed z ugibanjem o njihovem pomenu z uporabo besedila; 

k razvijanju zavesti o besedilni povezanosti z urejanjem pomešanih besedil; 

k sklepanju o tem, kaj nam pisec pove posredno; 

k branju za podrobno razumevanje; 

k povzemanju osrednjih misli besedila; 

h kritičnemu branju umetnostnih besedil. 

 
■ SLUŠNO RAZUMEVANJE 

Zmožnost slušnega razumevanja boste razvijali pri: 

napovedovanju vsebine – v vsakdanjem življenju se teme ponavadi zavedamo vnaprej in tako 
že imamo predstavo, kaj bomo slišali; 

poslušanju, da izluščimo bistvo; 

poslušanju zaradi neke informacije, npr. takrat, kadar pri vremenski napovedi ali drugih 
objavah izločimo le tisti del, ki ga potrebujemo; 

napetem poslušanju – kadar moramo razumeti celotno sporočilo, npr. navodila;  

beleženju zapiskov – koristna sposobnost na visokošolskih predavanjih;  

prenosu informacij; 

sklepanju ali branju med vrsticami; 

povzemanju. 

B 
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■ PISNO SPORO^ANJE 

V razredu so predvidene tudi dejavnosti, ki naj bi izboljšale vaše pisne zmožnosti. Poudarek bo na 
področjih, kakršna so: 

črkovanje; 

raba ločil; 

povezovanje stavkov; 

organiziranje informacij; 

sobesedilna spretnost (npr. prvo, drugo, poleg tega, še več itd.); 

primerjava uradnih in neuradnih pisem; 

pisanje pisem; 

pisanje spisov. 

Nikoli ne pozabite, da pisanje ni le prenašanje govora na papir! Zato boste pri pouku z raznimi vajami 
tudi: 

primerjali pisno in govorno angleščino. 

 
■ USTNO SPORO^ANJE 

Govor ni podajanje snovi iz učbenika! 

Govor je sporazumevanje, je dialog, je izmenjava mnenj! Pri pouku angleškega jezika vas bodo redno 
spodbujali k delu v dvojicah ali v skupinah, da bi:  

se odzivali na kako sliko ali besedilo; 

govorili o vaši vlogi, ki jo boste zaigrali, ko boste posnemali vsakdanje situacije; 

zaigrali v kaki vlogi; 

izmenjavali mnenje o kaki temi; 

reševali kak problem; 

razlagali literarno delo ali razpravljali o njem. 

Zavedamo se, da je za vas bolj naravno razpravljati v slovenščini, in za nekatere je skušnjava, da bi 
uporabili lažjo pot, prevelika (!), toda prosimo vas, da se poskušate znebiti treme in nezaupanja med 
urami in da aktivno sodelujete v angleščini od trenutka, ko vstopite v razred. Tega ste sposobni in to je 
tudi v vašo lastno korist. Tako se boste laže znašli v različnih življenjskih okoliščinah, ko bo treba 
samozavestno in tekoče govoriti angleško. 

Seznami zgoraj navedenih dejavnosti, ki spodbujajo štiri jezikovne zmožnosti, gotovo niso popolni. 
Učitelji jih bodo lahko poljubno dopolnjevali glede na vaše potrebe. 

Malo je verjetno, da ste enako dobri na vseh štirih omenjenih področjih. Z učiteljevo pomočjo poiščite 
svoje šibke točke in jih z vztrajnim delom odpravite. 

Izpit 

Zgledi nalog in besedil v nadaljevanju kataloga nakazujejo, kako bodo preverjali vaše 
sposobnosti pri izpitu. 
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EADING, WRITING, LISTENING and SPEAKING are language skills which are rarely performed in 
isolation in real life. During a telephone conversation with a friend to arrange a trip to the cinema we 

speak, listen, probably write down the place and time we have arranged to meet and possibly even read out 
times or reviews of the film from a newspaper. The way in which we read, write, listen or speak depends on 
our purpose. In reading or listening, for example, we rarely need to understand every word in order to 
perform our task: when listening to the weather forecast we probably only pay attention to the details for our 
own region but if we are planning a trip to the coast we will listen more carefully to the forecast for the 
coastal region. Similarly we read an article in more detail if we know that we need to process and use the 
information in a report or essay than if we are simply reading to get the general idea. An efficient reader or 
listener is able to vary the way in which s/he approaches the text according to her/his purpose. Too often 
students of English think of reading, listening and writing merely as ways of practising and consolidating 
new structures or vocabulary rather than as three skills which need to be developed. Is this the case with you? 

To be a successful reader or listener, for example, you have to be prepared to work at understanding the 
text. During the MATURA programme your English teacher will help you to improve your range of 
strategies through a series of activities most of which will be found in your coursebook(s).  

 
■ READING 

You will be encouraged to: 

predict the likely contents of a text from the title/headline or a visual stimulus 

read quickly to understand the general idea or gist (known as skimming) 

read to find specific information (known as scanning) 

deal with new words by making reasoned guesses using clues in the text 

develop awareness of text cohesion by rearranging jumbled texts 

infer what the writer is saying indirectly 

read for detailed comprehension 

summarise the main points of a text 

critical reading of literature. 

 
■ LISTENING 

You will be encouraged to develop your listening skills by similar means: 

predicting the content – because in real life we are usually aware of the topic in advance and so 
have some idea of what we are going to hear 

listening for the general idea (gist) 

listening for specific information such as when we listen to the weather forecast or a station 
announcement and extract only the part we need to know 

intensive listening – when we need to understand the whole message such as instructions 

note taking – a useful skill in university lectures 

transferring information 

inferring or reading between the lines  

summarising. 

R 
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■ WRITING 

There will also be activities in class to improve your writing skills. Attention will be given to such areas as: 

spelling 

punctuation 

linking sentences 

organising information 

discourse markers (e.g. firstly, secondly, next, what is more, etc.) 

comparing formal and informal letters 

writing letters 

writing discursive essays.  

Always remember that writing is not merely spoken English written down! With this in mind you will also  

compare written and spoken English. 

 
■ SPEAKING 

Speaking does not mean delivering a chunk of your coursebook in a monologue! 

Speaking is communicating, interacting, negotiating your meaning with another person or several other 
people. In your English lessons you will regularly be encouraged to work with a partner or in groups to: 

compare reactions to a photo or text 

discuss your roles in preparation for a roleplay 

act out a roleplay 

exchange opinions on a topic 

solve a problem  

interpret/discuss a work of literature. 

We all realise that it is more natural for you to discuss together in Slovenian and the temptation is too great 
for some (!) but we would ask you all to try to suspend disbelief during your lessons and participate actively 
in English from the moment you walk through the door. You are capable and it is in your own interests.  

The above lists of activities are not intended to be totally comprehensive. Your teacher may add to them 
according to your needs.  

You are unlikely to have the same level of competence in each of the four skills. With your teacher's help 
identify your weak points and work extra hard on them. 

The Exam 

Examples of tasks, texts and techniques (see 6.5, 6.6) illustrate the ways in which the four skills 
will be tested in the Matura. 
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6.4 KNJIGE, KI VAM BODO POMAGALE PRI U^ENJU /  
BOOKS TO HELP YOU STUDY 

ri pripravi na splošno maturo kandidati uporabljajo učbenike in učna sredstva, ki jih je potrdil 
Strokovni svet Republike Slovenije za splošno izobraževanje. Potrjeni učbeniki in učna sredstva so 

zbrani v Katalogu učbenikov za srednjo šolo, ki je objavljen na spletni strani Zavoda Republike 
Slovenije za šolstvo www.zrss.si. 

Število knjig za učenje angleščine, ki se dajo dobiti, je preveliko, da bi navedli vse. Zato smo pripravili 
izbor, sami pa mu po lastni izkušnji ali priporočilu učitelja dodajte še druge knjige. 

Ker naj bi bila raven SPLOŠNE MATURE po zahtevnosti podobna tisti za Cambridge First Certificate, 
čeprav je raven splošne mature malo višja, lahko delate s katerim koli učbenikom za First Certificate in 
tudi poskusite reševati testne naloge. 

The number of books currently available for learning English is too numerous to list in detail. We have, 
therefore, provided a selection to which you can add any books you or your teacher find useful. 

As the general level of MATURA is intended to be similar to that of Cambridge First Certificate, although 
Matura is probably slightly higher, you can work through any coursebook for the revised First Certificate. 

 
■ TEMATSKA PODRO^JA / TOPICS 

Bordman, M., In the USA, Chancerel, 1998. 

Crowther, J., Oxford Guide to British and American Culture, Oxford University 
Press, 1999. 

Eržen, V., Fidler, S., Poezija pri angleškem jeziku v srednji šoli, Zavod Republike 
Slovenije za šolstvo, 2000. 

McDowall, D., Britain in Close-Up, Longman, 1999. 

Šabec, N., Limon, D., Across Cultures. Slovene-British-American Intercultural 
Communication. Slovensko-britansko-ameriško sporazumevanje, Založba 
Obzorja, 2001. 

Vaugham-Rees, M., In Britain, Chancerel, 1998. 

 
■ SLOVNICA / GRAMMAR 

Biber, D., Johansson, S., Leech, G., Conrad, S., Finegan, E., Longman Grammar 
of Spoken and Written English, Longman, 1999. 

Carter, R., Hughes, R., McCarthy, M., Grammar in Context. Grammar reference 
and practice. Upper-intermediate and advanced, Cambridge University Press, 
2000. 

Eastwood, J., Oxford Practice Grammar with answers, Oxford University Press, 
new edition with tests, 1999. 
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Swan, M., Walter, C., How English Works, Oxford University Press, 1997. 
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■ ŠTIRI SPRETNOSTI / THE FOUR SKILLS 
(Reading / Writing / Listening / Speaking) 

Chadwick, S., The First Certificate Creative Writing Disc, Cambridge University 
Press, 1999 (CD-ROM). 

Doff, A. (ed.), Cambridge Skills For Fluency – a series by Cambridge University 
Press.  

Evans, V., Successful Writing – Upper-intermediate, Express Publishing, 1997. 

Maley, A. (ed.), The Oxford Supplementary Skills – a series by Oxford University 
Press. 

O'Connell, S., Hashemi, L., Cambridge First Certificate Listening and Speaking, 
Cambridge University Press, 1997. 
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Sharp, L. G., Ideas and Issues (with a cassette), Chancerel Publishers, 
Chancerel International, 1994. 

 
■ BESEDNI ZAKLAD / VOCABULARY  

Bardorfer, E., Leisure Activities, Supplementary Materials – Vocabulary 
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Gough, C., English Vocabulary Organizer, LTP, 2001. 

McCarthy, M., O'Dell, F., English Vocabulary in Use, Cambridge University 
Press, 1994. 
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Republike Slovenije za šolstvo, 1997. 

Wellman, G., The Heinemann English Wordbuilder, Heinemann International, 
1992. 

 
■ SLOVARJI / DICTIONARIES 

Benson, M., Benson, E., Ilson, R., The BBI Combinatory Dictionary, John 
Benjamins Publishing Company, 1997. 

Cambridge Advanced Learner's Dictionary (+CD ROM), Cambridge University 
Press, 2003. 

Crowther, J. (ed.), Oxford Advanced Learner's Dictionary, Oxford University 
Press, sixth edition, 2000. 

Gadsby, A. (ed.), Longman Dictionary of Contemporary English, Longman, third 
edition,1995. 

Macmillan English Dictionary for Advanced Learners, International Student 
Edition, Macmillan, 2002. 

Oxford. Veliki angleško-slovenski slovar (dve knjigi), DZS, 2004, 2006. 

Procter, P. (ed.), Cambridge International Dictionary of English, Cambridge 
University Press, 1995. 

Sinclair, J., (ed.), BBC English Dictionary, BBC English & HarperCollins, 1992. 
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Benulič, S., Fidler, S., Grosman, M., Rot Gabrovec, V., Sokolov, C., Jezikovne 
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Grosman, M., Benulič, S., Književnost in jezik za maturo iz angleščine, Zavod 
Republike Slovenije za šolstvo, 1994. 

Grosman, M., Limon, D., Kukovec, M., Potočar, M., Skela, J., Sokolov, C., 
Šabec, N., Angleščina – prenovi na pot, Zavod Republike Slovenije za šolstvo, 
2000. 

Angleščina, bralno razumevanje ter poznavanje in raba jezika – zbirka 
maturitetnih nalog z rešitvami, 1995–2003, Državni izpitni center, Ljubljana 2004. 

Naylor, H., Hagger, S., Cambridge First Certificate Handbook, Cambridge 
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UCLES in Battersby, A., Cambridge First Certificate in English. CD-rom, 
Cambridge University Press, 2000. 
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Zelo smo se trudili poiskati lastnike avtorsko zaščitenega gradiva, ki smo ga uporabili v tej knjigi; veselilo bi nas, če bi se 
oglasili še tisti imetniki avtorskih pravic, s katerimi nismo mogli dobiti stika. 

Državna predmetna komisija za splošno maturo za angleščino bi se rada kar najlepše zahvalila vsem dijakom in 
učiteljem, ki so preskušali gradivo. 
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 OSNOVNA RAVEN / THE BASIC LEVEL 

6.5 ZGLEDI IZPITNIH NALOG / EXAMPLES OF TASKS 

 BRALNO RAZUMEVANJE / READING PAPER 

Izpitna pola 1, del A 

ri izpitu boste imeli 40 minut časa, da preberete dvoje ali troje besedil in odgovorite na vprašanja, 
povezana z njimi. Naslednji primeri vam bodo dali predstavo o nalogah, ki naj bi jih reševali. 

Zapomnite si, da ni treba razumeti prav vsake besede v danem besedilu! 

OPOMBA: Posamezni izpit ne bo vključeval vseh tipov nalog. 

n the exam you will be given 40 minutes to read and answer questions on 2 or 3 texts. The following 
examples will give you an idea of some of the tasks which you could be asked to perform. You are not 

expected to understand every word. Read the text in order to answer just those questions you are asked. 

NOTE: Not all types of task will feature in each exam. 

 
 Gapped text 

In the following extract 10 parts of sentences have been removed. 

Choose from clauses A–L the ONE which fits each gap 1–10. There is one extra clause which you do 
not need. There is an example at the beginning (0). 

Warm receptions 
Adapted from an article in The Guardian, 3 November 2004, by Nick Hall 

My four-month mission to conquer the route maps of Ryanair and other budget 
airlines alike began with an in augural flight to the Spanish city of Valencia, 
where I am writing from outside, in the middle of a small square connected 
wirelessly to somebody's home broadband connection. Valencia is Spain's third 
largest city and has, until now, (0   K  ). 

The journey began with an unsociable 6am flight from London Stansted. Arriving 
for check-in shortly after 5am, I felt as though I was walking straight into a hostel, 
(1___) who had decided to spend the night at the airport in order to catch their 
morning flights. 

A few pleasant surprises helped get me off to a good start; (2___), in turn the 
razors and screwdriver that were tightly packed into my rucksack seemed to be 
no cause for alarm at security, despite the many notices and video 
demonstrations suggesting otherwise. 

After queuing for half an hour at security (3___), which is a good 10-minute walk 
from the main terminal building. With 25 minutes to spare and the departure gate 
now in sight there was no need for rush or panic. Well, at least that's what I 
thought, until I heard a message over the Tannoy announcing that "flight FR8321 
to Valencia was now closed." To my alarm the announcement went on to explain 
that if the last remaining passenger (myself), (4___), didn't show up within one 
minute, that person would not be allowed to fly. 

P 

I 
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Charming, I thought, as I double-checked my phone to reconfirm the time. The 
flight was subsequently delayed by 30 minutes after discovering they had no fuel 
to fly the plane. 

Enduring an hour-and-a-half of heavy marketing of drinks, snacks, fragrances 
and gift items, (5___), or in-flight digital entertainment for €7, is sure to set things 
straight from the start, you pay for what you get, quite literally. Any fantasies or 
illusions that I may have had when planning my trip of becoming one of the 
forgotten "jet-set" have come to an abrupt end. 

Having said all that, leaving Stansted in the 6am morning sunrise, (if you can call 
a blanket of overcast, grey and drizzly sky a sunrise) and (6___), makes all of the 
sacrifices well worth it. 

Despite this being the inaugural flight it seems I was the only person celebrating. 
Throughout the entire flight there was no mention of this surely great news, until 
the very end when it was briefly mentioned in passing by a member of the cabin 
crew. 

While Ryanair may be blase about opening up new destinations to the budget 
route maps, (7___) who keenly greeted the flight with their film crews. In addition 
to a little media coverage, all passengers were warmly welcomed and given 
goodie bags with shirts, pens and wooden fans. 

I left for Valencia with few preconceived ideas or expectations – mainly owing to 
my inability to plan or prepare for anything in advance, particularly where travel is 
concerned. It occurred to me when I arrived in the city centre, without any idea of 
where to go or what to see, (8___). 
I spent my first day wandering the wide avenues lined with palm trees, pavement 
cafes and musicians, (9___). After my early start, and a two-hour walk in search 
of one of Valencia's two free wireless internet "hot-spots", I was completely 
knackered by the time I had arranged to meet Jess, a Guardian reader, (10___). 
Meeting up with a complete stranger and accepting an offer of accommodation 
after one or two emails is not something I would normally feel comfortable about 
doing, especially not in a foreign country. Jess, my host for two days and three 
nights, arranged to meet me at the main train station after a brief exchange of 
emails confirming the time and place. Jess works as a teacher, just outside the 
city, originally from England she settled in Valencia five years ago. 

Guardian Unlimited © Guardian Newspapers Limited 2004 

Example: 0 = K 

A heading for the sun in Spain, less than two hours away 

B first of all my overweight hand baggage seemed to pose no problems at the 
check-in desk 

C who was delaying the flight 

D as well being given the opportunity to purchase a Ryanair scratch card for €2 

E that it might have been a good idea to at least buy a guidebook 

F as I had to step over all the people 

G it certainly wasn't an attitude shared by the local media 

H simply enjoying and observing the Mediterranean way of life 

I we then headed on to the square 

J who had kindly offered to put me up for the night 

K been inaccessible for those wanting to travel on a tight budget. 

L I headed straight to the boarding gate 
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 True/False/Not Given 

ROCKY ROAD TO WONDER 
 
CALGARY on a bright summer 
morning is an impossible sight. Its 
hard and shiny towers rise out of the 
flat valley like a superhero city; in 
the distance the Rockies glitter like 
the backdrop to a shamelessly 
optimistic musical. Driving through 
the high glass canyons of the streets, 
past gleaming yellow taxis and 
immaculate doormen dwarfed by 
giant revolving doors, is like 
passing through a virtual city. 
Everything is there but for the 
fumes, the shouts, the cars revving 
furiously at lights. This is rush hour, 
and yet there are perhaps a dozen 
cars travelling in each direction, and 
no need to overtake because there is 
more than enough highway for 
everyone. Before I left people asked 
me to bring back pictures, to look 
up certain places, to take them 
something of this country that seems 
to embody everything we Scots 
dream of escaping to. And yet there 
is nothing to hold on to: I feel as if I 
could have gleaned as much from 
leafing through the Calgary 
souvenir book. 

From the top of Calgary Tower, a 
revolving pod atop a 600ft concrete 
stem, the city spreads out like a 
planner's blueprint of right-angles 
and broad boulevards. The C-train 
wends its way smoothly past the 
river and the giant saddle bowl, a 
bright waitress brings coffee and a 
heartfelt recom-mendation of 
everything on the spectacular 
breakfast menu. I start work on a 
zucchini French toast with maple 
syrup and raspberries, thinking "if 
the folks back home could see me 
now", and yet still feeling peculiarly 
as if this was a commercial for 
Canadian tourism. My host, Dodi, 
points out the architectural features 
of which Calgarians are so proud, 
and the feeling is enhanced. 

It is only in the cool long rooms of 
the Glenbow Museum that I begin 
to sense what is missing. 

At first Calgary is little more 
than picture postcard 

Canada, but look deeper and 
there is much to love, says 

Rosalind Paterson 

Pointing out the pioneer relics with 
the apologetic air of a child showing 
off a tenth-filled stamp book, Dodi 
tells me, humbly: "I know we don't 
have the history you have. I think 
that's why we try so hard to gather 
what there is." I feel it again when 
I'm introduced to the man who runs 
the Waterton golf course, way out in 
the mountains. "Hey, are you the 
person from Glasgow? I've got 
someone who would love to meet 
you." I shake hands with Robert 
Spencer whose family hailed from 
Irvine a few generations ago. He's 
worn a kilt for the occasion, and 
beams at me silently like he is 
meeting a dignitary from abroad and 
doesn't want to make a fool of 
himself. 

These are perfect  
mountains – the  
ones you drew  

at four years old 
By the time I've visited the 
mountains, I'm beginning to 
understand. The table-top landscape 
around Calgary suddenly gives way 
to peaks that rise on either side of 
the highway. These are perfect 
mountains; the ones you drew at 
four years old. But take away the 
road, and they would become 
merciless, impass-able monsters. 
This is how they must have seemed 
to the white settlers, and the native 
Americans before them. Awesome 
obstacles to the seemingly simple 
process of hanging on in there.  

No wonder, then, that they clung to 
the mean little towns they left, 
naming new towns in their honour: 
Barrhead, Irvine, Banff. And why, 
for all the proud-to-be-a-Canadian 
stuff, there remains a humility, like 
they still feel kind of lucky to be 
hanging on in. We stop in Banff, 
"just to let you see it", a tiny town 
thronging with Japanese and Ger-
man tourists, offering gift shops, 
and a main street topped and tailed 
by ogre mountains. Though these 
are the ultimate challenge to 
climbers, there are easier ways, so 
we take the chairlift to the top of 
Sulphur Mountain where, despite 
the heat, the snow is still feet deep. 
A big-horned sheep worries idly at a 
fence-post, while a gopher darts 
across the snow and on to the knee 
of a passer-by, and I find myself 
starting to mumble emotionally 
about how we never see this where I 
come from. Down in the valley we 
spot Banff Springs, a magnificent 
four-storey hotel seemingly lost in a 
vast conifer forest. 

From there we retrace our tracks to 
Kananaskis Village and our hotel. 
The village, it transpires, is a 
grocery store. The rest is hotel, set 
out like a series of joined-up chalets 
fronted by a huge lodge. All around 
is mountain. I take a walk in the 
early morning to see the sun rise 
behind Mount Kidd, its summit still 
shrouded in mist. From there along 
a pathway through forest, carrying 
the requisite bear-bell which hikers 
are told to ring constantly to ward 
off grizzlies. This is possibly a 
rather fanciful fear, but I ring out 
anyway, while silent mule deer 
watch me through the trees. 

© Spectrum 
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Decide whether the following statements are TRUE / FALSE or NOT GIVEN and tick ( ) the 
appropriate column. 

Example: 
  T F NG
0) Calgary made an impression on Rosalind of being almost 

unreal.    

 

Rocky road to wonder 

  T F NG

1) Rush hour means traffic jams in Calgary as in any busy city.    

2) It was not easy for Rosalind to find something for her friends 
back home. 

   

3) Rosalind took a few panoramic pictures from Calgary Tower.    

4) It was at the Glenbow Museum that Dodi told Rosalind about 
the city's architecture. 

   

5) Rosalind was introduced to the man whose ancestors had 
come from Scotland. 

   

6) Watching the mountains, Rosalind realised how the first 
settlers must have felt in their new country. 

   

7) Not having much of a history to show, Banff is not a tourist 
destination. 

   

8) Rosalind and Dodi left the top of Sulphur Mountain late in the 
afternoon. 

   

9) Rosalind knew that there was a possibility of grizzlies being in 
the area. 

   

 
 

 Matching paragraphs and their summaries 

Match all statements 1–8 with paragraphs from A–G. 
MORE THAN ONE STATEMENT may refer to THE SAME PARAGRAPH. 

Write your answers in the spaces on the right. 

Example: 

0. The poor performance of Chicago schools is believed to be due to 
the social background of the pupils. C 

 
Chicago gets tough with its dunces 

1) At the moment, only some schools in Chicago are under a close 
watch. 

 

2) As a result of more effective planning, the education money is being 
better spent. 

 

3) The new system forces bad pupils to do additional work to improve 
their school performance. 

 

4) British students are about to find out how they performed in the 
exams. 

 

5) Experts from abroad are also involved in the Chicago project.  

6) There is concern not only for the pupils but also for the buildings.  
7) Authorities are reluctant to admit the truth about the poor quality of 

their schools. 
 

8) A person in authority promised to improve the standards of Chicago 
schools. 
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Chicago gets tough with its dunces 
Adapted from an article in The Independent, 14 August 1997, by Mary Dejevsky 

A 
As school-leavers in England and Wales 
contemplate the arrival today of their career-
determining A-level results and teachers gird 
themselves for the inevitable debate about 
standards, they might spare a thought for their 
counterparts across the Atlantic, in Chicago. 
Here, a daring, perhaps desperate, experiment is 
under way which is intended to raise standards in 
a city long reputed to have the worst school 
system in America.  

 

B 
Education officials in Chicago deny that their 
schools were ever the worst. They admit that they 
might not have been centres of national 
excellence, but say they were only among the 
worst. The label – bestowed by Ronald Reagan's 
education secretary, Wilham Bennett-stuck none 
the less. Now the city is in the throes of a system-
wide reform that is attracting attention from 
school departments across the US and even from 
Britain. Education officers from Birmingham have 
been over to take a look. 

 

C 
The Chicago experiment derived from a 
realisation that many pupils were leaving school 
without even the bare essentials to be 
employable. True, the city had a special problem; 
by the early 1990s, the flight of the white middle 
class to the sub-urbs had left the city's schools 
with an overwhelming majority of children from 
poor, mainly ethnic "minority" homes. Some 54 
per cent of today's pupils are black; another 30 
per cent Hispanic. 

 

D 
But when a new mayor, Richard Daley – son of 
the long-serving mayor-baron of Chicago, "Joe" 
Daley – was elected in 1995, he pledged to re-
vamp the city's education. Too many people, he 
said, had written off the pupils as doomed to fail. 
It was the schools that were failing, and the city 
was failing the schools. 

E 
Whatever is said about Mayor Daley, and much 
of it even from political opponents is positive, he 
has fulfilled his promise to shake up the schools. 
Seven are being "reconstituted" – with a new 
head and all staff required to re-apply for their 
jobs. One in five of the city's 550 schools are "on 
probation": they are being monitored, that is, by 
the education depart-ment, until they improve 
either their financial management or educational 
and attendance standards. 

 

F 
Mayor Daley's initial achievement was to have 
the state of Illinois, which formerly appointed the 
city's school board, cede control of schools and 
their huge, $2.8bn (£1.6bn) budget to Chicago. 
He then pruned and recast the administration, 
appointing a chief executive and a finance chief, 
who together turned a big deficit into a small 
surplus within a year. Some of that is being used 
for long-delayed repairs and refurbishment. Of 
five schools I visited, four were in the midst of 
extensive works. Perhaps the biggest 
undertaking, however, is the city's determination 
to improve standards, above all the pupils' test 
scores. Chicago pupils, along with most US 
children, take national tests of basic skills – 
reading and math-ematics – at crucial points in 
their school careers. In the past, the scores were 
recorded, lamented – and largely disregarded. 
The pupils went automatically into the next grade, 
and lagged further and further behind. 

 

G 
Last year, for the first time, eighth-graders (14-
year-olds) who did not reach the standard set by 
the city were not allowed to go on to high school 
(the four-year school leading to a diploma). They 
had to go to special summer classes to try to 
improve their scores. More than half did.  

© The Independent 
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 Short answers 

The Museum of Modern Art 
The world's most comprehensive survey of twentieth-century art 

WELCOME TO THE MUSEUM OF MODERN ART 
In the fall of 1929, only ten days after the stock-market crash, The Museum of Modern Art 
opened its first exhibition, Cezanne, Gauguin, Seurat, van Gogh, in temporary quarters in a 
Fifth Avenue office building. Nothing about the Museum's debut seemed auspicious - not the 
timing, not the makeshift gallery, not even the four Post-Impressionist painters, who were 
scarcely known in the United States at that time. 
None of these factors deterred the founders of the Museum - the three private citizens who 
had set out to foster public awareness and appreciation of all the visual arts of the twentieth 
century. Over the next decade, founding director Alfred H. Barr, Jr., organized landmark 
exhibitions of modernist painting, as well as ground-breaking shows in such areas as 
photography, architecture, and design, before they were generally acknowledged as fields of 
art. The Film Library (now the Department of Film and Video) was established in 1935, the 
first such program in any art museum. 
The public's response was enthusiastic, and within ten years the Museum opened its doors in a new building at 11 West 
Fifty-third Street. Designed in 1939 by Philip Goodwin and Edward Durell Stone, the building is one of the first 
examples of the International Style in the United States. Subsequent expansions took place during the 1950s and 1960s 
under the architect Philip Johnson, who also designed the Abby Aldrich Rockefeller Sculpture Garden. A major 
renovation, completed in 1984, doubled the Museum's gallery space and provided enhanced visitor facilities. 
Known throughout the world for its quality, scope, and diversity, the Museum's collection offers an unparalleled 
overview of the modern movement. From an initial gift of eight prints and one drawing, the collection has grown to 
include more than 100,000 paintings, sculptures, drawings, prints, photographs, architectural models and plans, and 
design objects. The Museum also owns some 10,000 films and three million film stills, as well as 100,000 books, artist 
books, and periodicals, all housed in the Museum Library. 

© The Museum of Modern Art, New York 

Answer in note form in the spaces below. 

Example: 
0. Did the time at which the Museum opened seem favourable? 
 NO 

 

1) How many people established the Museum of Modern Art? 
________________________________________________________  

2) Mention two kinds of art which were not regarded as art before the Museum 
introduced them. 
________________________________________________________  

3) Which part of the Museum represented a novelty when introduced a few 
years later? 
________________________________________________________  

4) Were people keen on visiting the Museum from the very beginning? 
________________________________________________________  

5) What made the new building at West Fifty-third Street look special when it 
was opened?  
________________________________________________________  

6) Name two changes to the Museum since it moved to West Fifty-third Street. 
________________________________________________________  

7) How many pieces of art did the collection contain in the very beginning? 
________________________________________________________  
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 Responding by filling in letters (A B C) 

Read the letters and questions about the British actress Emma Thompson. Decide which letter or 
letters contain the following information: 

There is an example at the beginning (0). 

  Write A  B  C  or a   
In which letter or letters does the writer combination if necessary 

 

0) admire Emma Thompson as an actress?  C 
 

1) question the public's judgement?  _____________ 

2) criticise TIME magazine?  _____________ 

3) find the TIME report exaggerated?  _____________ 

4) suggest Emma should have won an award before now? _____________ 

5) suggest Emma might be offended?  _____________ 

6) suggest her peers might be offended?  _____________ 

7) criticise other actors/actresses?  _____________ 

8) think of Emma as a role model?  _____________ 

 

 A B C 
YOUR COVER STORY ON 
EMMA THOMPSON 

(March 29) is pure humbug! This 
competent yet bland and limited 
actress walks on terra firma like 
most of us, not a meter above it. 
And what an unmitigated insult to 
the others who were nominated for 
Best Actress to suggest their 
limitations while lauding E.T.'s 
wondrous versatility. I really think 
Americans believe that if a movie 
is British, boring and a crass 
Merchant-Ivory costume junket, it 
must therefore be good.  

Prudence Bond McGuire 
London 

I USED TO DREAM OF BEING 
ON THE COVER of TIME until I 
saw what you did to the usually 
lovely and luminous Thompson. 
I'll bet the photo on her driver's 
license is more flattering. She 
looks like she lunched on a plate 
of unripe persimmons. What a 
travesty! I wonder, Is Thompson 
still speaking to photographer 
Terry O'Neill? 

Sharon Faiola-Petersen 
Gouda, the Netherlands 

 

THOMPSON COMBINES 
ELEGANCE, subtlety and 
intelligence with a natural ease. 
She has been a constant source of 
inspiration for me, an aspiring 
actress and filmmaker, since I first 
saw her in Henry V. In an industry 
filled with spoiled and 
temperamental individuals, she 
always comes across as a 
qenuinely happy and content 
person. Hollywood was long 
overdue in recognizing this unique 
actress. Congratulations to her on 
winning an Oscar. 

Karen Brenes 
Castro Valley, California 

© The Time, 19 April 1993 
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 Gap Fill 

Write the missing words in the spaces on the right. 

There is ONE word missing in each gap. 

There is an example at the beginning: Gap 0. 

 

Spain's golden boy fit to wear Weissmuller's loincloth 
Adapted from an article in The European, 12–18 October 1998, by Giles Tremlett 

 
Not since Johnny Weissmuller donned Tarzan's loincloth has a 
swimming star been so close to Hollywood. David Meca, Spain's 24-
year old world marathon swimming champion, hopes to follow a gold 
__0__ at the next Olympics with one of the shiny statuettes given out at 
the Oscars ceremony. Meca became world champion after a freezing 
six-hour swim in the jellyfish-infested waters of the Gulf of Terracina, 
near Rome, last month. The son of a bullfighter from Sabadell, near 
Barcelona, he won five of the championship's eight events. Along the 
way he had to __1__ with piranhas, leeches and jellyfish "the size of 
bin bags". He also swam through waters infested with crocodiles and 
sharks. 

The longest test of all this year, in Argentina's river Parana, took Meca 
eight hours and 39 minutes and left him totally drained. "Afterwards I 
called my parents and asked them to remind me __2__ to go back 
there," he said. In Perth, Australia, the authorities sent marksmen up in 
__3__ in case sharks decided to move in on the swimmers. On the 
river Nile, in Egypt near Cairo, the principal danger was crocodiles. 

While Meca trains for the Sydney Olympics, which will accept 
marathon swimming as an exhibition event for the __4__ time, he is 
also preparing for life as a screen star at the University of Southern 
California in Los Angeles. This is home, among other things, to the 
Shrine Auditorium where the Oscars ceremony is held. He has already 
had a part in a Steven Spielberg television series, the Young Indiana 
Jones, as well as numerous appearances in soap operas and 
advertisements. He recently __5__ down an opportunity to join the 
Baywatch series about Californian lifeguards because he did not want 
to get stuck in swimming __6__.  

Meca would not be the first __7__ to make it on to the screen. 
Weissmuller did not get much further than being King of the Jungle, but 
Clarence "Buster" Crabbe had a 50-year Hollywood career. Among 
those still active in Hollywood, the most successful swimming star is 
Bud Spencer. He swam at the 1952 Helsinki Olympics, though he was 
then known as Carlo Pedersoli and swam for Italy. 

Meca now aims to cross the ice-cold waters of the San Francisco bay 
from the former prison island of Alcatraz to dry __8__. The cold water 
and inquisitive dolphins are considered the main dangers of a swim 
that should get him much publicity in California. Perhaps he will then 
swap his trunks for a loincloth and, once __9__, we will see a swimmer 
become Tarzan. He is certainly better prepared for the jungle than 
either Crabbe or Weissmuller. 

© The European
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 Completion 

Read the text and then complete the sentences below in your own words. 

There is an example at the beginning (0). 

My life with Anna began on such a night. I was nineteen at the time, prowling the 
streets and alleys with my usual supply of hot dogs, the street lights with their foggy 
haloes showing dark formless shapes moving out from the darkness of the fog and 
disappearing again. Down the street a little way a baker's shop-window softened and 
warmed the raw night with its gas-lamps. Sitting on the grating under the window was a 
little girl. In those days children wandering the streets at night were no uncommon sight. 
I had seen such things before, but on this occasion it was different. How or why it was 
different has long since been forgotten except that I am sure it was different. I sat down 
beside her on the grating, my back against the shop-front. We stayed there about three 
hours. Looking back over thirty years, I can now cope with those three hours; but at the 
time I was on the verge of being destroyed. That November night was pure hell; my guts 
tied themselves into all manner of complicated knots.  

Perhaps even then something of her angelic nature caught hold of me; I'm quite 
prepared to believe than I had been bewitched from the beginning. I sat down with 
'Shove up a bit, Tich.' She shoved up a bit but made no comment.  

'Have a hot dog', I said. 
She shook her head and answered, 'It's yours.' 
'I got plenty. Besides, I'm full up', I said.  
She made no sign so I put the bag on the grating between us. The light from the shop-

window wasn't very strong and the kid was sitting in the shadows so I couldn't see what 
she looked like except that she was very dirty. I could see that she clutched under one 
arm a rag-doll and on her lap a battered old paint-box. 

Extract taken from Mister God, This is Anna by Fynn 
© Collins Fount, an imprint of Harper Collins Publishers Ltd. 

 

0) The writer's supper used to consist of hot dogs. 

1) The incident he is describing took place at __________________________. 

2) He was not surprised to find a child in the street all by herself because at that 
time this was something __________________________. 

3) Nevertheless, the child attracted him although now he can't remember the 
real _________________________. 

4) In retrospect he can't imagine what he was doing sitting by her for so 
____________________. 

5) He only remembers that on that particular occasion he felt very 
_________________________. 

6) He started a conversation with her by telling her to make 
____________________________. 

7) When he offered her a hot-dog she ______________________________. 

8) He couldn't really judge her appearance because it 
_____________________________. 

9) He was only certain that she hadn't ______________________________ herself 
for some time. 
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 POZNAVANJE IN RABA JEZIKA / USE OF LANGUAGE PAPER 

Izpitna pola 1, del B 

Pri izpitu bodo kandidati reševali slovnično izpitno polo 40 minut. 

OPOMBA: V poli ne bodo nujno zajeti vsi tipi nalog. 

In the exam there will be a 40 minute grammar paper. 

NOTE: Not all types of task will necessarily feature in each exam. 

 
 Gap Fill 

Write the missing words in the spaces on the right. 

There is ONE word missing in each gap. 

There is an example at the beginning: Gap 0. 

The problems of success 
Adapted from an article in The Independent, 9 September 2000, by Alexander Chancellor 

Whatever else we may think about ourselves, we are all convinced of one thing – 
that we are __0__ most stressed-out generation in the history of mankind. __1__ is 
odd that we should think this. In Britain, at least, we have never been more prosperous, 
never more comfortable and never better served by technology. Tasks that were once 
difficult, arduous or irksome to perform are now carried __2__ swiftly and efficiently by 
machines. In every walk of life, things are easier than they used to be.  

Take journalism, for example. Research __3__ used to require hours of 
telephoning and time-consuming visits to libraries can now be conducted far more 
quickly and effectively over the Internet, and without the frustration involved in having 
to deal in person with annoying people. In the old days, I would __4__ had to dictate 
this article over the telephone to a copytaker. This was an exhausting experience and 
often a demoralising __5__. Now I will just send it by email to Weekend without fallible 
human intervention, and with luck it will get there in only a few seconds.  

So __6__ do we believe ourselves to be under such extraordinary stress? Most 
people would say it is because of the acceleration of life. In the past, we could take our 
time about things. Now, we are always __7__ a rush. That is the theory, but I am not 
sure that it holds water. Just because things can be and are done much more quickly 
than in the past doesn't mean that we all have to live our lives at __8__ frantic pace. 
There is nothing to stop __9__ sitting in a rocking chair browsing through the 160 
channels on digital television, stirring ourselves only to order food for home delivery 
over the Internet from one of the supermarket chains.  

It is true that computers have not made us calmer. We have come to expect 
miracles from them, and we feel just as frustrated __10__ they are being slow or 
unresponsive as a peasant does with an obstinate mule. But now the stressful early 
days when we were getting to know each other are __11__ us, I find that, on balance, 
my computer contributes very positively to my general happiness and peace of mind.  

If, as is possible, we really are under greater stress than previous generations, I do 
not blame this on computers or any other forms of new technology, __12__ on the 
presence of too much choice and too much marketing in the modern world. We have 
never before __13__ subjected to so much competitive advertising and promotion in 
so many different media. We are being presented with vastly more options regarding 
things to buy or do __14__ we can either afford or find time for, and this can cause us 
great anxiety. Most human beings are both greedy and competitive, and wish to enjoy 
all of the best that life has to offer – or, __15__ any rate, as much of it as their 
neighbours enjoy. It drives them mad that their lives are too short and there are not 
enough hours in the day. 

© The Independent
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 Gap fill 

Write the correct form of the verbs given in brackets in the spaces on the right. 

There is an example at the beginning: Gap 0. 

 

First Taj Mahal photographs expected to fetch £500,000 
Adapted from an article in The Independent on Sunday, 6 June 1999, by Kate Watson-Smyth 

 
The first photographs ever taken of the Taj Mahal are among the 

treasures in a unique archive expected to fetch up to £500,000 at auction 
this month. The astonishing collection of 200 photographs was the work of 
a Scottish doctor, John Murray, who took up photo-graphy in the 1840s 
when the art form was in its infancy. Until now, the archive __0__ 
(REMAIN) in the hands of Dr Murray's family. Many of the photographs 
__1__ (NOT / SEE) for generations and bidding is likely to be fierce at 
Sotheby's in London on 18 June. 

Dr Murray lived in Agra for 20 years. He devoted his time to trying to 
find a cure for cholera. But he also took a great interest in the Taj Mahal, 
__2__ (MAKE) a point of showing it to visitors at night, when it was 
illuminated with blue lights. He took up photography in 1849, only 10 years 
after it __3__ (INVENT) in Europe, and from then on pursued his new 
hobby with as much dedication as he practised medicine. 

Indeed, when Dr Murray's photographs __4__ (PUBLISH) in London in 
1857, a review in The Morning Post said: ''These views are not tinted: they 
are monochrome studies, now golden brown, anon of a rich reddish sepia 
hue, now grey and lucid, presently almost of a black Indian ink lustre, but 
still, in one form or another, monochromes, and as such remarkable for 
richness, mellowness and a beautiful modulation of shade and tone.'' 

Mark Haworth-Booth, curator of photographs at the Victoria and Albert 
Museum, describes him as a pioneer of photography. ''He certainly took 
the first important pictures of India. His photographs are extremely good. 
You can immediately tell that he __5__ (KNOW) where to put the camera 
to get the best shot and he was also very good at the technical details. His 
photos __6__ (NOT / BE) just black and white but they have very subtle 
tones.'' 

Dr Murray was born at Peterhead and after __7__ (COMPLETE) his 
medical studies he sailed to Calcutta as an assistant surgeon for the East 
India Company. In 1848 he was appointed Civil Surgeon of Agra and 
played an active role in the creation of the Thomason Hospital and Medical 
School. Lydia Cresswell-Jones, of Sotheby's, said: ''He was primarily a 
doctor who was determined to find a cure for cholera but once he __8__ 
(DISCOVER) photography he spent a lot of time doing that. He organised 
a system of dispensaries and also advocated that patients __9__ 
(SHOULD / ISOLATE) whenever there was an outbreak.'' Ms Cresswell-
Jones said that Dr Murray __10__ (BE) the first person to have 
systematically recorded the four major sites at Agra, Mathura, Sikandra 
and Fatehpur Sikri.  

Photography quickly became fashionable and a sign of status among 
the professional classes, who __11__ (CAN / AFFORD) the expensive 
equipment. New pictures were written about with all the intensity of film 
reviews today and Queen Victoria and Prince Albert would often go to 
photographic exhibitions. "Cameras were very expensive __12__ (START) 
with and as a hobby photography remained the preserve of the 
professional classes for several years," said Mr Haworth-Booth. "But in the 
same way that early computers were used by mathematicians, so cameras 
tended __13__ (ADOPT) by doctors because they had a good grounding 
in science and could understand the chemical reactions __14__ (NEED) to 
develop the pictures." 

© The Independent on Sunday
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 Word Formation 

Write the correct form of the words in the spaces on the right. 

There is an example at the beginning: Gap 0. 

 

A bran muffin the size of a buffalo dropping? Not for me, thanks 
Adapted from an article in The Independent on Sunday, 17 August 1997, by Richard Paris 

 
No one would deny the majesty of the Grand Canyon or the Rockies; 

few could not be moved by Manhattan's art deco skyscrapers or dazzling 
shop window displays; but at the table my high __0__ of the American way 
have been completely thrown off balance. 

We all know that Americans adore their food but it is only when you start 
exploring the country that you realise what a pivotal role it plays in their 
lives. In terms of __1__, their overstocked supermarkets make ours look as 
though war rationing never came to an end, while those who complain 
about the proliferation of burger bars here can only be flabbergasted by the 
endless sprawl of fast food outlets surrounding every community in the 
States. 

We are constantly told that America is a culinary paradise of mouth-
watering ethnic cuisines. But you have to __2__ what motivates the 
American public to support so many thousands of restaurants to begin to 
comprehend some of the fundamental __3__ between the Old World and 
the New. 

Americans consume junk food as fuel to satisfy their craving for 
carbohydrates but when it comes to serious eating they feel cheated if they 
are not provided with the ambience of the country whose style of cooking 
they have chosen, even if it is a Walt Disney version of the real thing. 
Restaurants sell themselves so __4__ as any other consumer product: 
regardless of one's budget, one is promised a "gourmet dining experience", 
not a mere meal. The emphasis on the presentation cannot be 
overestimated, beginning with the film-set decoration and the gushing 
performance of the "waitron", whose income is largely __5__ on the 
generosity of his/her patrons, to the attempted humour in the rich 
descriptions on gigantic, __6__ menus. 

But it is when your order finally arrives that the cultural __7__ reaches its 
peak. Classic dishes are changed by adding inappropriate ingredients; 
others are presented as authentic but are really a product of an 
extraordinary New World imagination. Unfortunately fruit and vegetables 
are __8__ even before they have reached the kitchen, thanks to pesticides, 
fertilisers and genetic engineering, while a fanatical __9__ in pasteurisation, 
homogenisation and refrigeration of all dairy products makes cheeses 
virtually inedible. 

Anyone visiting America should tread carefully through what is a 
minefield of culinary traps. Expect no sympathy if you dare to knock dishes 
which are regarded as national institutions. 

© The Independent on Sunday
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 SLUŠNO RAZUMEVANJE / LISTENING PAPER 

Izpitna pola 2 

Ta del izpita bo trajal 20 minut. Imeli boste DVE nalogi: 
naloga A se bo navezovala na posneti intervju itd.; 
naloga B se bo nanašala na posneto besedilo (govor, poročilo). 
Oba posnetka boste slišali dvakrat. 
Ker zapis zvočnega posnetka ne nudi jasne predstave o barvi glasu govorcev, hitrosti govora in 
morebitnih šumih v ozadju, se dogovorite z učitelji, da vam ustrezne posnetke tudi predvajajo. 

The listening exam will last for 20 minutes. You will have TWO tasks: 
Task A, responding to an interview etc. 
Task B, responding to a speech, report etc. 
You will hear each recording twice. 
Because the tapescript does not offer you a clear idea of the recording itself (the voice pitch, speed of the 
delivery, and the background noise), ask your teacher to provide the cassettes with the appropriate 
recordings. 

 
 TASK A 

a) True/False 

You will hear an interview with Salman Rushdie, the famous Indian-born British writer, who had to hide 
because of a fatwa, a death sentence, pronounced against him. David Wood met Salman Rushdie for a 
rare interview and asked how far the death sentence still intrudes on his life. 

As you listen to the recording decide whether the following statements are TRUE or FALSE. You will 
hear the recording twice.  

Now read through statements 1–7. 

1) Rushdie thinks that people who ban books do not know what they are about. 

2) Rushdie's childhood was very much like the childhood of his book characters. 

3) Rushdie feels that he has been influenced by certain writers. 

4) Rushdie says that his latest book is about his life under the death threat. 

5) While having to hide, Rushdie has mainly learnt how bad people can really be. 

6) Rushdie's attitude to threats to his life has not always been the same. 

7) Rushdie expects to lead a normal life one day. 

 
Tapescript 

INTERVIEWER and SALMAN RUSHDIE  

DW: Indeed, after the release of The Satanic Verses and the, the fatwa, did you feel that the book itself 
was unduly criticised, or even ignored, by many people? 

SR: For a time I used to get upset about the fact that a lot of the people who had opinions about The 
Satanic Verses had not read it. It came to me to seem that perhaps these acts of censorship and book 
burning and so on are actually almost always carried out by people who haven´t read the book. Maybe 
it’s actually necessary not to read the book in order to be able to burn it. 

DW: Before we come up to date, let´s go back right to the start. You spent your childhood in Bombay, a 
city you, you´ve written a lot about, especially in your latest book The Moor´s Last Sigh. Were you 
happy there? 
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SR: I was very happy there. I mean, I had what one might conventionally call an extremely happy 
childhood. Rather unlike, I must say, the childhoods of most of the fictional characters who, who I’ve 
placed in Bombay.  

DW: Why do you invent such strange and interesting heroes for your books? 

SR: I wish I knew. Yes, they are not very heroic mostly. I think you have to look at the kind of books that 
most affected me as a reader – books like Tristram Shandy and Gulliver´s Travels and the novels of 
Charles Dickens. I think a part of the comic genius of Dickens is that he will describe a completely 
credible world – you know the London of Dickens is completely believable – but on that foundation of 
closely observed, naturalistic writing, he will allow characters to arrive who are much larger that life, you 
know. And that, what one could call surrealistic comedy of Dickens, is, is something that I, I mean I 
enjoy very much as a reader, and I´ve learnt from, I think, as a writer. 

DW: The Moor´s Last Sigh is your first major work of fiction since 1989. Has living under the death 
threat affected your writing dramatically? 

SR: The truth is I don´t know the answer. I think it may be easier for readers to answer that question 
than for me because, I mean, from where I sit I´m just trying to do it. I think there’s a much greater 
concern in this book with the life of the heart, if you like. I mean, I think there’s a kind of ..er... a desire to 
place human relationships, particularly of love, at the centre of the book in a way that perhaps they 
weren´t quite at the centre in other books. But at the same time I can see that – for instance – at the 
end of The Satanic Verses there’s a scene in which a son returns to India and has got to reconcile with 
a dying father with whom he’s quarrelled all his life. 

DW: So do you think there’ve been any positive aspects of your life since 1989, perhaps things you, you 
wouldn’t have changed? 

SR: Yes, I mean, I think there has been a lot that has been positive. I mean, one of the things is that I 
have been shown an incredible amount of support, solidarity, affection, friendship and love – both from 
the people who are my friends and from people I don´t know at all. 

DW: Are you ever afraid? 

SR: No. I don´t quite know why not but I haven´t been, you know, and I think it´s true to say that in the 
beginning – when one didn´t know what was happening, really, there was, nobody had any sense of the 
size of the attack that might be launched, you know, I mean those were very strange days and I, I was 
very off balance and uncertain. And I, I mean if you call that fear then that, that could be called fear I 
suppose. I mean, although, it, to me it felt like bewilderment more than fear. And that´s, that´s rather a 
long time ago. I haven´t felt like that for quite a long time. 

DW: What do you miss mostly about living an unguarded life? 

SR: Oh, I mean, having my own front door key … being able to drive a car … 

DW: Do you think there’ll be a day when you’re not living under guard? 

SR: Yeah, I’m sure there will. I mean, I, I intend to make sure that there is. But don’t ask me when. 

 

We would like to thank the BBC for their kind permission to use copyright material. 
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 TASK B 
b) Short Answers 

You will hear the account of the battle between two companies: Guinness and Argyle. Its result was one 
of the greatest financial scandals in recent business history. 

As you listen to the recording answer the following questions. You will hear the recording twice. 

Now read through questions 1–7. 

Answer in note form! 
1) When did Earnest Saunders become Guinness chairman? 

2) Did Saunders manage to get Guinness out of financial trouble? 

3) How many companies were closed under Saunders' management? 

4) What famous drinks did Distillers manufacture? 

5) Does Saunders believe that the number of leading drinks companies will 
dramatically increase? 

6) When did Argyle start its fight for Distillers? 

7) Name two ways in which the two companies fought each other.  

Tapescript 

R: Guinness, of course, is one of the UK´s oldest and most respectable companies, and is famous world-wide 
for the dark black beer which bears its name. When Earnest Saunders took over as the group´s managing 
director in 1981, Guinness was in serious trouble. Saunders responded by devising a ruthless turn-around 
strategy for the group. It was spectacularly successful as he explains in this interview given in January 1984. 

ES: The increase in profits is, I am gratified to say, is all across the board, but over the past two years the 
management achievement is that we´ve have been able to significantly rationalise the group and put up the 
profits at the same time. In the two years of my managing directorship we have, in fact, exposed or closed off 
150 companies and brought back into a kitty 40 million pounds. To do this, to restructure the management, 
and to implement the efficiency programmes on the scale that we have and put up the profits, this is, I think, 
the achievement. 

R: In the earlier years of the eighties Saunders’ efforts were focused on streamlining the group’s activities, but 
by the middle of the decade Guinness was ready to expand once more. In 1985 it took over the Bell´s 
whiskey company in a deal worth more than 300 million pounds. The following year it went for something 
much bigger – Distillers. Distillers were Scotland´s biggest company and with brand names like Johnny 
Walker Whiskey and Gordon´s Gin it accounted for 2% of the UK´s total exports. Here, in a telephone 
interview, Earnest Saunders explains why Guinness was so interested in the company. 

ES: Well, because Guinness with distillers will be able to have a scale that is necessary to develop business in, in 
world market so that´s terribly important because we believe that there probably won’t be more than five or six 
major drinks companies in the world and we will be one of these. 

R: But Saunders wasn´t the only person interested in Distillers. James Gulliver, head of the Scottish-based 
Argyle supermarket group, had also spotted Distillers potential as a take-over target. And in December 1985, 
he launched a hostile bid for the company. The subsequent battle between Guinness and Argyle for control of 
Distillers was one of the most public and the most aggressive episodes in British business history. Each 
company attacked the other, verbally, in the courts, and through advertisements in the national press. There 
were stories of homes being broken into and offices bugged. But the real battlefield was the London Stock Market. 

We would like to thank the BBC for their kind permission to use copyright material. 
OPOMBA: Zaradi avtorsko zaščitenega gradiva vam tu ne moremo ponuditi nalog, ki vsebujejo tabele, razpredelnice ipd. 
S takimi nalogami se boste seveda srečali pri pouku. Toplo vam tudi priporočamo, da si ogledate ustrezne knjige, 
navedene na str. 46–49, ki vam bodo pomagale pri učenju. Vaje v teh knjigah vam bodo nazorno pokazale, kakšne 
naloge so lahko del izpita na splošni maturi. Kaseta je priložena tudi različnim revijam (npr. BBC English Magazine). 

NOTE: For reasons of copyright we are unable to give you examples of tasks using grids, charts, tables etc. You will, of 
course, encounter such tasks during the course. We strongly recommend that you have a look at the relevant books named in 
our "Books to Help You Study" section (pp. 46–49). The tasks in these books give you a very good idea of those which could 
be in the Matura. BBC English Magazine also comes with a cassette, as do various other magazines. 



 

 Angle{~ina 65 

 

 

 PISNO SPORO^ANJE / WRITING PAPER 

Izpitna pola 3 

apisati boste morali DVE BESEDILI, in sicer KRAJŠE, za katero boste imeli na voljo 30 minut, in 
DALJŠE, za katero vam bo dodeljeno 60 minut. Pri nalogi A boste dobili pisno iztočnico in nanjo se 

boste morali ustrezno odzvati (na primer: napisati odgovor v obliki formalnega ali neformalnega pisma). 
Pri nalogi B boste pisali daljši pisni sestavek. 

Samo pri reševanju Izpitne pole 3 boste lahko uporabljali slovarje, in sicer angleško-angleškega, 
slovensko-angleškega, angleško-slovenskega. Ti naj nimajo dodanih osebnih zapiskov in primerov 
pisem. Uporaba računalnika ni dovoljena (razen kandidatom s posebnimi potrebami). 

Ne pozabite upoštevati treh zelo pomembnih sestavin pisnega besedila: 

– VSEBINA 

– JEZIK 

– ZGRADBA in/ali OBLIKA 

ou will be asked to produce TWO PIECES of writing, a SHORT one, for which you will have 30 minutes 
at your disposal, and a LONGER one, for which you will be given 60 minutes. For TASK A you will be 

given a written stimulus to which you must respond, and in TASK B an essay title.  

Only in the writing paper will you be allowed to use dictionaries: English/English, Slovenian/English, 
English/Slovenian. Dictionaries taken into the examination room should not contain any personal notes or 
examples of letters. Computers are not allowed (candidates with special needs excepted). 

Remember to consider these very important elements of an essay:  

– CONTENT  

– LANGUAGE  

– ORGANIZATION and/or LAYOUT 

 
 Task A: 

There will be ONE stimulus to which you must respond. You will be asked to write either a formal or an 
informal letter. You may write your plan in pencil on the answer sheet. 

Example stimulus for an informal letter: 

You would like to spend a week in Ireland after reading this advertisement. Write 
a short letter of about 100–120 words to your English friend in London to 
persuade him/her to go with you. 

 

GET LOST 
in a luxury Connemara hideaway by the sea. An oasis of 

character, calm, charm, comfort and cuisine. Our own 
beach, bikes, woods, mountain, 100 year old gardens, 

fishing, tennis, boats, riding stables, stud farm, turf fires. 
Pets welcome. Library and mini suites, golf locally. 

CASHEL HOUSE HOTELCONNEMARA, CO. GALWAY 
miles from anywhere, but only 3 hours from London 

Tel: (010-353 95) 31001 
FREE BROCHURE. Fly to Galway 

 
 

© The Sunday Times, 14 March 1993 
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Example stimulus for a formal letter: 

A secondary school "Santore di Santarosa", Corso Pesciera 230, 101139 
Turin, Italy would like to get into contact with schools in Slovenia. Their students 
are interested in film, theatre, photography, video, communication, European 
history, and sports. 

As a representative of the Student Association of your school write a letter of 
100–120 words to their headmistress Paola Missoni in which you: 

– introduce your school in a few sentences (e.g. the profile, programme, tradition …) 

– suggest two fields of co-operation and give reasons for your choice. 

 
 Task B: (an essay) 

Choose one essay from a) or b). 

a) "Reading books is hard work. It’s not worth the effort." 

How far do you agree or disagree with the statement? Support your opinion in 
about 220–250 words. 

b) "Nature respects those who respect her." 

How far do you agree or disagree with the statement? Support your opinion in 
about 220–250 words. 

NOTE: Pay attention to the organisation of your thoughts, the choice of vocabulary, the structures you use. You will be 
awarded more points for an appropriate response to the task which demonstrates the use of suitable vocabulary and 
structures.  
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 USTNI DEL. USTNO SPORO^ANJE / SPEAKING 

 
stni izpit bo obsegal TRI NALOGE in bo trajal do 20 minut. 

Prva naloga bo ena izmed naslednjih možnosti: 

pogovor na podlagi slikovne iztočnice, 

pogovor na podlagi pisne iztočnice. 

Druga naloga bo pogovor na eno izmed tem, obdelanih med poukom.  
To bo lahko: 

tema iz kataloga (glej stran 36), predstavljena opisno, ne 
problemsko. 

Tretja naloga bo: 

pogovor o enem izmed predpisanih umetnostnih besedil 
(pesemska besedila niso predvidena kot izpitno gradivo za 
osnovno raven). 

Za ustni izpit se boste pripravljali 15 minut. 

 

 
he Oral Exam will consist of THREE TASKS and will last for up to 20 minutes.  

The first task will be chosen from among the following techniques:  

conversation based on a visual stimulus, 

conversation based on a written stimulus. 

The second task will be a discussion on one of the topics covered during the 
course. This will be: 

a topic from the Catalogue (see page 37), discussed on a descriptive 
level. 

The third task will be: 

discussing a set literary text on a basis of a short extract (poems are 
not included). 

You will have 15 minutes to prepare for the Oral Exam. 

 

U 
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 Examples of Task I 

1) Conversation based on a visual stimulus 

Look at the photograph. You will be expected to make some comments. It will 
also serve as a basis for discussion with the examiner. 

 

The examiner will make his/her own comments and ask you additional questions to try to create as 
authentic a dialogue as possible. His/her questions might be: 

How far do you agree that the telephone is a useful invention? 

Who do you usually ring up and talk to by phone? 

How about letter writing? On what occasions do you choose to write a letter or  
a card? 

What is your reaction to people who make phone calls while driving? 

Which modern inventions are you fascinated by and why? etc. 
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2) Conversation based on a written stimulus 

Read this short letter written to The Spectator. You will not be asked to retell it, it will only serve as a 
basis for discussion with the examiner. 

 
© The Spectator, 22 August 1992 

NOTE: The examiner might ask you questions like: 

Do you have the same or a similar problem as this person? 

What would your answer to this person be? 

What is your family’s attitude to watching television? 

What is your favourite TV programme? 

What changes would you like to see introduced? 

Does television affect your life in any way? If yes, how? etc. 

 
 Task II: DISCUSSION 

NOTE: At this point you will be asked to discuss with the examiner one of the topics you have studied 
during the MATURA course using the coursebook and other sources. You will be expected both to 
express your opinion and to find out the examiner’s point of view. 

For example:  

Discussion on a topic from the Catalogue (see pp. 36–37) dealt with in class.  

On the topic of FAMILY, for example, you should be able to describe a typical 
Slovenian family, our everyday life, perhaps compare it with any stereotype 
family of another nationality. You should add your personal comment. 

 
 Task III: LITERARY TEXT 

NOTE: At this point you will be asked to discuss an extract taken from one of the two set texts (novels 
and/or plays) *cf.www.ric.si. 

Example a) Look Back In Anger 

Read the extract from Look Back in Anger carefully. You will be asked to say briefly what it is about, 
then you will discuss it with the examiner. 

Jimmy 
I've just read three whole columns on the English Novel. Half of it's in French. Do 
the Sunday papers make you feel ignorant? 
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Cliff 
Not 'arf. 

Jimmy 
Well, you are ignorant. You're just a peasant. (To Alison.) What about you? 
You're not a peasant are you? 

Alison (absently) 
What's that? 

Jimmy 
I said do the papers make you feel you're not so brilliant after all? 

Alison 
Oh-I haven't read them yet. 

 
1. How does Jimmy speak to Cliff and Alison? How do they respond?  

2. In your opinion, what kind of relationships are there among the three 
characters?  

3. Which one of the characters do you like best/least? Why? 

 
Example b) The Curious Incident of the Dog in the Night-Time 

Read the extract from The Curious Incident of the Dog in the Night-Time carefully. You will be asked to 
say briefly what it is about, then you will discuss it with the examiner. 

I stepped outside. Father was standing in the corridor. He held up his right hand 
and spread his fingers out in a fan. I held up my left hand and spread my fingers 
out in a fan and we made our fingers and thumbs touch each other. We do this 
because sometimes Father wants to give me a hug, but I do not like hugging 
people, so we do this instead, and it means that he loves me. 

Then the policeman told us to follow him down the corridor to another room. In 
the room was a table and three chairs. He told us to sit down on the far side of 
the table and he sat down on the other side. There was a tape recorder on the 
table and I asked whether I was going to be interviewed and he was going to 
record the interview. 

NOTE: The examiner might ask you questions like: 

1. Why is Christopher at the police station?  

2. In your opinion, how does Christopher feel about the interview?    

3. What do you think about the hand gesture Christopher and his father use instead 
of hugging? Have you ever felt similar to Christopher? What did you do? 

 



 

 Angle{~ina 71 

 

 

 VIŠJA RAVEN / THE HIGHER LEVEL 

6.6 ZGLEDI IZPITNIH NALOG / EXAMPLES OF TASKS 

 BRALNO RAZUMEVANJE / READING PAPER 

Izpitna pola 1, del A 

ri izpitu boste imeli 40 minut časa, da preberete dvoje ali troje besedil in odgovorite na vprašanja, 
povezana z njimi. Naslednji primer vam bo dal predstavo o nalogi, ki bo ločila višjo raven od 

osnovne. Zapomnite si, da ni treba razumeti prav vsake besede v danem besedilu! 

OPOMBA: Posamezni izpit ne bo vključeval vseh tipov nalog. 

n the exam you will be given 40 minutes to read and answer questions on 2 or 3 texts. The following 
example will give you an idea of some of the tasks which will differentiate the higher level from the basic 

level. You are not expected to understand every word. Read the text in order to answer just those questions 
you are asked. 

NOTE: Not all types of task will feature in each exam. 

 
 Gapped Text 

In the following extract 9 sentences have been removed. 

Choose from sentences A–J the one which fits each gap 1–8. There is one EXTRA sentence which you 
do not need. 

Write your answers in the spaces next to the numbers. 

There is an example at the beginning: Gap 0. 

 

Homo sapiens v Neanderthals  
Adapted from an article in The Observer, 13 February 2000, by Robin McKie 

There is something very odd about Homo sapiens. Unlike other animals, we 
have no brother and sister species to share our world. (0  F  ) But we are home 
alone, the only two-legged intelligent primate on planet Earth. 

It was not always so. Scientists have recently discovered that for most of our 
evolutionary history we have co-habited with many different human beings. More 
than 20 types of human being are now known, and the total is rising inexorably 
as scientists make more and more discoveries. (1___) Nevertheless, about 
30,000 years ago, the relatives disappeared and Homo sapiens suddenly found 
itself alone. But why? How did modern humans suddenly end up inheriting the 
world at the expense of sibling species such as the Neanderthals? Was it 
genocide or economic imperialism that led to their disappearance? (2___) 
"Just consider what happened when modern humans moved into Europe about 
40,000 years ago," says palaeontologist Professor Chris Stringer of the Natural 
History Museum, London. "We had to share it with the Neanderthals who had 
been doing quite nicely there for at least 200,000 years. Yet within 10,000 years 
of our arrival, we had rendered them extinct - and they were our closest relatives. 
Of course they shared exactly the same habitats as ourselves and so were the 
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first to go. That much is clear. (3___) They, too, are all being driven towards 
extinction. You have to wonder where it will stop."  

(4___) "There have been changes all the time. New hominid species have 
regularly emerged, competed, coexisted, colonised new environments and 
succeeded – or failed," points out Ian Tattersall, of the American Museum of 
Natural History in New York. 

One of the East African Four, Homo erectus, adopted a diet rich in meat and 
tubers which triggered a protein influx that provided energy for brain growth, and, 
its wake, complex behaviour. Erectus – strong and athletic, but still only 
moderately intellectually endowed – then spread across the old world, leaving 
descendant species in various nooks and crannies. (5___) In Europe, there were 
the big-brained Neanderthals, a separate population of erectus-like people which 
scientists now believe lingered on around Java; and, in Africa, Homo sapiens. 
The stage was set for the Big Takeover. 

Modern humans poured out of Africa and into Asia and eventually into Europe, 
completely replacing indigenous species of humans that stood in their way. 
There was no interbreeding, for no matter how hard they look at the genes of 
men and women today, scientists can see no signs of any input of DNA from 
other species. 

So did these sibling people disappear because of species-cleansing by Rambo-
like thugs wielding the latest in rock weapons, or was it more gradual? (6___) "I 
don't think it was hand-to-hand combat," she says. "We were just the best 
package, and lived longer and so bred more efficiently." Aiello and others point to 
the wide web of alliances modern humans started to form when they arrived in 
Europe. (7___) Those, however, used by Homo sapiens are found up to 200 
miles away. "We networked well, and when times got hard we had kith and kin to 
run to," says Professor Clive Gamble of Southampton University. "(8___) It is like 
remembering aunties and cousins. We send Christmas cards, but the 
Neanderthals did not. That doomed them."  

© The Observer 

A Anthropologist Professor Aiello, of University College London, takes the latter 
view. 

B Nevertheless, it is hard to avoid the notion that our meetings with 
Neanderthals were often violent and fatal.  

C The Neanderthals did not. 

D Only in the last three years finds in Chad, Ethiopia and Spain have added 
three more types of human being to our family tree. 

E By 100,000 years before the present, natural selection's experiments with 
humanity had produced three different varieties of human being. 

F Horses have zebra siblings, dolphins have porpoises, and lions have tigers. 

G Ours is not a story of a lone hero species' linear struggle to succeed, in other 
words, but one of repeated evolutionary experiments. 

H But now we are spreading, and it is the turn of more distant members of the 
primate family – chimps, gorillas and orangutans. 

I These critical questions have been raised by leading palaeontologists and 
archaeologists in a spate of recent articles in newspapers and journals. 

J Scientists have discovered that Neanderthal stone tools are hardly ever found 
more than 30 miles from their source. 

 
Poleg te naloge pridejo na višji ravni v poštev tudi vsi zgledi nalog, ki so navedeni pri osnovni ravni. 
Beside the task above all the examples of tasks for the Basic Level can be used in the Higher Level Reading Paper. 
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 POZNAVANJE IN RABA JEZIKA / USE OF LANGUAGE PAPER  

Izpitna pola 1, del B 

 
ri izpitu bodo kandidati reševali slovnično izpitno polo 40 minut. 

OPOMBA: V poli ne bodo nujno vsi tipi nalog. 

Izpitna pola bo sestavljena iz treh delov: 

1. naloga bo preverjala vašo bralno zmožnost in jezikovno natančnost. 

2. naloga bo preverjala vaše znanje časov in glagolskih oblik. 

3. naloga bo preverjala vašo sposobnost tvorjenja besed. 

 
n the exam there will be a 40 minute grammar paper. 

NOTE: Not all types of task will necessarily feature in each exam. 

Paper consists of three tasks: 

Task 1 tests your reading ability and language accuracy. 

Task 2 tests your knowledge of tenses and other verb forms. 

Task 3 tests your knowledge of word formation. 

TASK ONE 

 Gap fill 

Write the missing words in the spaces on the right. 

There is ONE word missing in each gap. 

There is an example at the beginning: Gap 0. 

 

The city being built on hope 
Adapted from an article in The Independent on Sunday, 19 December 1999, by Mike Gerrard 

 
It's not your conventional tour. But then Belfast is not your conventional 

city. Nor is Michael Johnston a conventional tour leader. Michael was a 
taxi driver at __0__ height of the Troubles, which forced him out of his own 
city. ''I'd lived here all my __1__, but the Troubles were __2__ much for 
me. Fifteen innocent taxi drivers were shot dead, so I decided to leave. 
I've lived in New Zealand, Canada, Dublin, the USA – but I missed Belfast 
so much that I had to come __3__, and I returned to driving the black cab 
when things seemed to have improved a wee bit.'' 

Michael got so many requests from visitors to take them round the 
Falls Road and Shankill Road areas that he decided to offer organised 
tours as __4__ as doing his regular cab work. ''Most people do want to 
visit the areas they have __5__ on the television, and they want to know 
more about what's going on, you know? You can ask anything you want to 
ask. Most people are a wee bit shy, __6__ they want to know, so just ask. 
And feel safe. It's perfectly safe, and feel free to __7__ photos if you have 
cameras. People don't mind, they actually want you to see the murals.'' 
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7.

the  

____________________________ 

_____________________________

___________________________ 

_____________________________

___________________________ 

____________________________ 

_____________________________
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As we drive out of the compact city centre, Michael points __8__ two 
huge yellow cranes over in the docks. ''They are Samson and Goliath and 
they helped build the Titanic in 1911. In those days there were 25–30,000 
people __9__ in the shipyards, and though they're still busy, this number is 
much lower today, thanks to computerisation and mechanisation.'' 

We move on but within a minute or so we __10__ again and hear the 
first name that brings a chilling reminder of some of the things that have 
__11__ in Belfast. ''On the left,'' says Michael, ''is the Crumlin Road 
Courthouse, where they used to try the terrorists. There's a tunnel under 
the road so that when they __12__ sent down, they went straight into the 
Crumlin Road Jail that you see on the other side. It's no longer in __13__, 
but these are both listed buildings, and next year they are opening the jail 
as a public records office, where people can trace their family history.'' 

Everyone you speak to in Belfast seems optimistic __14__ the future, 
expecting the peace process to succeed, and as the taxi takes us into the 
Shankill Road and later the Falls Road, you can begin to see __15__ a 
monumental task the politicians have faced, and still face. ''In the Shankill 
Road,'' says Michael, ''you'll see everything is red, white __16__ blue. 
Here we're only maybe 400 yards from the city centre. People don't 
realise how close __17__ all is. The Shankill Road and the Falls Road 
both run out of the centre, parallel __18__ one another, a few hundred 
yards apart. But people on both sides are now trying to educate the 
children out of this trap, they're building parks and playgrounds and 
football pitches to give the youngsters __19__ else to do.'' 

We drive along the Shankill Road, looking __20__ any other shopping 
street in any working-class area of any British city on a pre-Christmas 
Saturday. Plastic santas stare out of shop __21__, mums push prams, 
dads follow along pretending to show an interest __22__ doing the 
Christmas shopping. 

You also get the bold and colourful murals, by the dozen, far more than 
I'd expected, and decorating the sides of shops on the main __23__. A 
Japanese tourist is photographing a painting showing the Ulster Volunteer 
Force __24__ heroes, and next to it the Ulster Fredom Fighters who are 
''Simply the Best''. 

© The Independent on Sunday
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TASK TWO 

 Gap fill 

Write the correct form of the verbs given in brackets in the spaces on the right. 

There is an example at the beginning: Gap 0. 

 

Teenage model takes a break to fatten up 
Adapted from an article in The Independent, Tuesday 31 October 1995, by Rebecca Fowler 

 
To teenage girls she may be the epitome of beauty and chic. But this 

week Jodie Kidd, the painfully thin 17-year-old model, announced she 
__(0) __ (TAKE) a break from the catwalk amid growing fears for her 
health. Ms Kidd's sudden departure from the spotlight, __1__ (FOLLOW) 
speculation she is suffering from the eating disorder anorexia nervosa, 
has fuelled concern that the world's top models __2__ (ACT) as 
dangerous role models for girls. 

Although Johnnie Kidd, Ms Kidd's millionaire father, denied that his 
daughter __3__ (BE) anorexic, he said she now realised how much 
influence she wielded. She is travelling to Barbados __4__ (STAY) with 
her mother, where she __5__ (HOPE) to "fatten herself up". 

"It never really occurred to her before, but in the last three weeks 
where everyone __6__ (TALK) about eating disorders she has really had 
to think again," Mr Kidd said. "She realises now that she has to set a 
better example." The most recent images of Ms Kidd, who is 6ft 1in and 
reportedly under nine stone in weight, showed her looking gaunt and 
emaciated. Onlookers __7__ (SO / SHOCK) by her appearance that she 
withdrew from the New York shows last week. 

Experts are worried that young girls' anxieties about weight __8__ 
(MAKE) worse by the bombardment of glossy images of unnaturally thin 
women. Dr John Morgan, who works with the most severe cases of 
anorexia at St George's hospital, in south London, said they __9__ 
(PRESENT) an impossible ideal. "I see patients who __10__ (URGE) by 
their boyfriends to slim for perfect androgynous figures based on these 
images, but they __11__ (BE) unnatural and unobtainable," he said. Their 
concern has prompted teenage magazines to introduce policies of __12__ 
(AVOID) thin models for fashion shoots. Among publications that use 
more natural looking women are Sugar and More, the most popular, which 
has a circulation of 450,000. 

"We always want models to look like real girls and we just wouldn't use 
thin girls because we know it affects readers a lot," said Melanie Gluyas, 
deputy fashion editor of More. "When we __13__ (SEE) the pictures of 
Jodie we were horrified." 

The influence models have over teenage girls __14__ (FALL) under 
increased scrutiny in the past year. A recent Calvin Klein advertisement 
that showed Kate Moss, the British super-model __15__ (KNOW) as the 
Super Waif, looking childishly thin, came under fierce attack. However, the 
fashion industry is reluctant to take responsibility. Jonathan Phang, Ms 
Kidd's agent, said models __16__ (SHOULD / NOT / CRITICISE) for their 
figures. "Models __17__ (ALWAYS / BE) thin, and Jodie is naturally a very 
thin girl," he said. "She does eat a lot. She loves bacon sandwiches, 
McDonald's, Mars Bars, spaghetti. She eats like any normal teenager." 

© The Independent
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TASK THREE 

 WORD FORMATION 

Write the correct form of the words in the spaces on the right. 

There is an example at the beginning: Gap 0. 

 

Putting theory into useful practice 
Adapted from an article in The Daily Telegraph, 13 April 1996, by Vicky Stone 

 
From July 1, British learner drivers will be required to study for and pass a 

written theory test. That can only do good. 
Under a parallel scheme, novice drivers who collect six penalty points in the 

first two years would revert to learner status and have to __0__ the test. But 
this has been delayed because of administrative __1__. This delay is 
unfortunate to say the least. To introduce both initiatives at the same time 
would have provided the perfect platform to advertise these important 
changes. Media __2__ and widespread targeting of those likely to be affected 
is vital. That means parents, teachers, youth groups and possible passengers, 
not to mention the police and would-be learner drivers. It is difficult enough to 
get the message across to those who need to know, without legislation coming 
in piecemeal. __3__ nobody wants novice drivers in court before they find out 
that they will lose their licence?  

The purpose of this legislation is to make them aware of the risks 
beforehand, and ultimately, perhaps, save their lives. The message we need to 
get across is that those drivers who speed or cross red lights go on to cause 
__4__ accidents. I can hear young voices groaning from here. Why me? Why 
not all those fuddy-duddies who passed their test years ago and shouldn't be 
on the roads? 

Far from being a deep-laid plot to limit young people's access to the __5__ 
of their own driving licence, this is long-overdue recognition of one inescapable 
fact. Young people are responsible for the largest percentage of __6__ and 
serious injury on today's roads. 

Their driving skills may be up-to-date, but we know their __7__ to recognise 
possible danger is poorly developed. __8__ experienced drivers they have yet 
to learn that children suddenly run out between parked cars and that rain 
makes road surfaces __9__.  

Their quick reflexes are __10__ because they take too long to recognise a 
likely hazard. Sadly the __11__ for "hazard perception" training and testing has 
been largely left out of the syllabus, so this chance to influence attitudes and 
save __12__ has been lost. How will these novice drivers be identified?  

It appears we shall have to wait until they commit an __13__ or cause an 
accident. What we need is a compulsory novice or probationary plate, which 
cannot be confused with a learner plate under sodium lights or by those who 
are colour-blind. This year is the centenary of the birth of Britain's car industry. 
Will we also be able to celebrate a landmark in the history of driver training? Or 
will the most important changes since the __14__ of the first driving test have 
the impact of a damp squib? 

© The Daily Telegraph 
 

 0. TAKE 
retake 

 1. DIFFICULT 
_______________________ 

 2. COVER 
_______________________ 

 3. SURE 
_______________________ 

 4. FATE 
_______________________ 

 5. FREE 
_______________________ 

 6. DIE 
_______________________ 

 7. ABLE 
_______________________ 

 8. LIKE 
_______________________ 

 9. SLIP 
_______________________ 

 10. USE 
_______________________ 

 11. REQUIRE 
_______________________ 

 12. LIVE 
_______________________ 

 13. OFFEND 
_______________________ 

 14. INTRODUCE 
_______________________ 
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 SLUŠNO RAZUMEVANJE / LISTENING PAPER 

Preverjanje slušnega razumevanja je enako na obeh ravneh zahtevnosti.  

Zgledi nalog – glej strani 62–64. 

There will be ONE Listening Paper both for the Basic and the Higher Level.  

Examples of tasks: see pp. 62–64. 

 

 PISNO SPORO^ANJE / WRITING PAPER 

Izpitna pola 3 

 
apisati boste morali dve besedili.  

NALOGA A: daljši pisni sestavek (vodeni spis ali argumentativni esej),  

NALOGA B: literarni esej.  

Za obe besedili boste imeli na voljo 90 minut. Priporočamo vam, da za daljši pisni sestavek (A) porabite 
40 minut, za literarni esej (B) pa 50 minut. 

Samo pri reševanju Izpitne pole 3 boste lahko uporabljali slovarje, in sicer angleško-angleškega, 
slovensko-angleškega, angleško-slovenskega. Ti naj nimajo dodanih osebnih zapiskov. Uporaba 
računalnika ni dovoljena (razen kandidatom s posebnimi potrebami). 

Ne pozabite upoštevati treh zelo pomembnih sestavin pisnega besedila: 

– VSEBINA 

– JEZIK 

– ZGRADBA  

 
ou will be asked to produce TWO PIECES of writing: 

TASK A: guided writing (response to a written stimulus OR an argumentative essay),  

TASK B: a literary essay. 

For both essays you will have 90 minutes at your disposal. We suggest that you spend 40 minutes on Task A, 
and 50 minutes on Task B.  

Only in the writing paper will you be allowed to use dictionaries: English/English, Slovenian/English, 
English/Slovenian. Dictionaries taken into the examination room should not contain any personal notes. 
Computers are not allowed (candidates with special needs excepted). 

Remember to consider these very important elements of an essay:  

– CONTENT 

– LANGUAGE  

– ORGANIZATION  

N 
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 Task A 

Choose one essay from a) or b). 

a) "Reading books is hard work. It’s not worth the effort." 

How far do you agree or disagree with the statement? Support your opinion in 
about 180–220 words. 

b) "Nature respects those who respect her." 

How far do you agree or disagree with the statement? Support your opinion in 
about 180–220 words. 

You may write your plan in pencil on the answer sheet. 

NOTE: Pay attention to the organisation of your thoughts, the choice of vocabulary, the structures you use. You will be 
awarded more points for an appropriate response to the task which demonstrates the use of suitable vocabulary and 
structures.  

 

 Task B 

You will write an essay based either on the set novel or play. There will not be a choice of title. 

Remember, your essay should reflect your knowledge of the set literary work. 

Example a 

Discuss Alison's return to Jimmy. 

Use about 220–250 words. Make sure you speak above all about Alison’s return 
on the basis of Look Back in Anger. Do not speak about the play and/or J. 
Osborne in general. Your own comments/opinions should also be related to the 
question. 

Example b 

Discuss Christopher's meetings with Mrs Shears. 

Use 220–250 words. Make sure you write above all about Christopher's meetings 
with Mrs Shears on the basis of The Curious Incident of the Dog in the Night-
Time. Do not write about this novel and/or about Mark Haddon in general. Your 
own comments should also be related to the question. 
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 USTNI DEL. USTNO SPORO^ANJE / SPEAKING 

 
stni izpit bo obsegal TRI NALOGE in bo trajal do 20 minut. 

Prva naloga bo ena izmed naslednjih možnosti: 
pogovor na podlagi slikovne iztočnice, 

pogovor na podlagi pisne iztočnice. 

Druga naloga bo pogovor na eno izmed tem, obdelanih med poukom.  
To bo: 

tema iz kataloga (glej stran 36), predstavljena problemsko. 

Tretja naloga bo: 
povzetek in interpretacija enega izmed predpisanih umetnostnih 
besedil in pogovor o njem (prozna/dramska in pesemska besedila). 

Za ustni izpit se boste pripravljali 15 minut. 

 
he Oral Exam will consist of THREE TASKS and will last for up to 20 minutes.  

The first task will be chosen from among the following techniques:  

Conversation based on a visual stimulus 

Conversation based on a written stimulus 

The second task will be a discussion on one of the topics covered during the 
course. This will be: 

a topic from the Catalogue (see page 37), approached from a more 
analytical point of view. 

The third task will be: 

summarising, interpreting and discussing one of the set literary texts 
(novels/plays and poems).  

You will have 15 minutes to prepare for the Oral Exam. 

 

 EXAMPLES OF TASK I 

Zgledi za prvo nalogo so navedeni na straneh 68–69. 

Examples of Task I – see pp. 68–69. 

 

 Task II: DISCUSSION 

NOTE: At this point you will be asked to discuss with the examiner one of the topics you have studied 
during the MATURA course using the coursebook and other sources. You will be expected both to 
express your opinion and to find out the examiner’s point of view. 

Discussion on a topic from the Catalogue (see page 37): On the topic of FAMILY, for example, you 
should be able to talk to the examiner about the role of the family in society, the problems a family has 
to cope with, the changing roles within the family, and perhaps envisage the role of the family in the future. 

N.B.: The discussion of the topic at Higher level should be of more analytical nature. 

U 

T 
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 EXAMPLES OF TASK III:  

a) Example of a poem. 

I wander’d lonely as a cloud 
That floats on high o’er vales and hills, 
When all at once I saw a crowd, 
A host of golden daffodils, 
Beside the lake, beneath the trees, 
Fluttering and dancing in the breeze. 
  
Continuous as the stars that shine 
And twinkle on the Milky Way, 
They stretch’d in never-ending line 
Along the margin of a bay: 
Ten thousand saw I at a glance, 
Tossing their heads in sprightly dance. 
  
The waves beside them danced, but they 
Out-did the sparkling waves in glee: 
A poet could not but be gay 
In such a jocund company: 
I gazed – and gazed – but little thought 
What wealth the show to me had brought; 
  
For oft, when on my couch I lie 
In vacant or in pensive mood, 
They flash upon that inward eye 
Which is the bliss of solitude; 
And then my heart with pleasure fills,  
And dances with the daffodils. 
 

William Wordsworth  
 
NOTE: The examiner might ask you questions like: 

In your opinion, what is the poem about? 

Explain the last stanza in greater detail.  

Relate the poem to your own personal experience. 

 
b) Example of a poem. 

Robert FROST 

FIRE AND ICE 

Some say the world will end in fire, 
Some say in ice. 
From what I've tasted of desire 
I hold with those who favor fire. 
But if I had to perish twice,  
I think I know enough of hate 
To say that for destruction ice 
Is also great 
And would suffice. 
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NOTE: The examiner might ask you questions like: 

In your opinion, what is the poem about? 

What do you think about the poet’s opinion of fire and ice? What do fire and ice 
symbolise? 

How far do you agree with the poet? Which one would you prefer, fire or ice? 

Have you ever had any similar emotions/ ideas about love and hatred? 

 
c) Example of a question based on a play (Look Back in Anger) 

Jimmy 
I've just read three whole columns on the English Novel. Half of it's in French. Do 
the Sunday papers make you feel ignorant? 

Cliff 
Not 'arf. 

Jimmy 
Well, you are ignorant. You're just a peasant. (To Alison.) What about you? 
You're not a peasant are you? 

Alison (absently).  
What's that? 

Jimmy 
I said do the papers make you feel you're not so brilliant after all? 

Alison 
Oh-I haven't read them yet. 

NOTE: The examiner might ask you questions like: 

1. Place the scene into a wider context of the play. Where does the 
conversation takeplace? 

2. In your opinion, why should one feel ignorant when reading papers? What is 
Jimmy actually saying? 

3. What does he mean when he calls Cliff a 'peasant'? 

4. Why is Alison absent-minded? 

5. What can you say about the three characters on the basis of their 
conversation and words used? 

 
d) Example of a question based on a novel (The Curious Incident of the Dog in the Night-Time) 

Read the extract from The Curious Incident of the Dog in the Night-Time carefully. You will be asked to 
say briefly what it is about, then you will discuss it in the context of the novel with the examiner. 

I stepped outside. Father was standing in the corridor. He held up his right hand 
and spread his fingers out in a fan. I held up my left hand and spread my fingers 
out in a fan and we made our fingers and thumbs touch each other. We do this 
because sometimes Father wants to give me a hug, but I do not like hugging 
people, so we do this instead, and it means that he loves me. 

Then the policeman told us to follow him down the corridor to another room. In 
the room was a table and three chairs. He told us to sit down on the far side of 
the table and he sat down on the other side. There was a tape recorder on the 
table and I asked whether I was going to be interviewed and he was going to 
record the interview. 
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NOTE: The examiner might ask you questions like: 

1. Place the extract in wider context of the novel. Where is Christopher, and why? 

2. How does he feel in your opinion? Why do you think so? 

3. What do you think about Christopher's relationship with his father? Why? 

 

6.7 REŠITVE NALOG 

Opomba: 

Upoštevajte, da vse rešitve niso bile moderirane. Pri preverjanju rešitev boste 
zato morda naleteli na druge, tu nenavedene, a pravilne odgovore. Tudi te je 
seveda treba upoštevati. Vendar pazite, da so ti odgovori ustrezni tako z 
vidika slovnice kot tudi z vidika sporočilnosti oziroma samega besedila! 

 

Warm receptions (str. 50) 

0) K 

1) F 

2) B 

3) L 

4) C 

5) D 

6) A 

7) G 

8) E 

9) H 

10) J 

I – ni uporabljen 

Rocky road to wonder (str. 52) 

0) TRUE 

1) FALSE 

2) TRUE 

3) NOT GIVEN 

4) FALSE 

5) TRUE 

6) TRUE 

7) FALSE 

8) NOT GIVEN 

9) TRUE 
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Chicago gets tough with its dunces (str. 53) 

0) C 

1) E 

2) F 

3) G 

4) A 

5) B 

6) F 

7) B 

8) D 

The Museum of Modern Art (str. 55) 

0) No 

1) Three / Alfred Barr and two of his colleagues, three private citizens 

2) Two of the following: photography, architecture, design, accept all three 

3) The Film Library or The Department of Film and Video 

4) Yes 

5) International style / its style, architecture 

6) Two of the following: expansions, renovation, better visitor facilities, more gallery space  

7) Nine, 8 prints and 1 drawing 

Letters about Emma Thompson (str. 56)  

0) C 

1) A 

2) A/B 

3) A 

4) C 

5) B 

6) A 

7) C 

8) C 

Spain's golden boy fit to wear Weissmuller's loincloth (str. 57) 

0) medal  

1) battle, fight, deal  

2) never, not 

3) helicopters, choppers, planes  

4) first 

5) turned 

6) roles, parts  

7) swimmer, sportsman 

8) land 

9) more, again 
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Extract from Mister God, This is Anna (str. 58) 

0) consist of hot dogs 

1) night 

2) usual 

3) reason 

4) long  

5) bad 

6) room 

7) refused 

8) was dark 

9) washed 

The problems of success (str. 59) 

0) the 

1) It 

2) out 

3) that / which 

4) have 

5) one 

6) why 

7) in 

8) a / this 

9) us / our 

10) when / if 

11) behind 

12) but 

13) been 

14) than 

15) at 

First Taj Mahal photographs expected to fetch £500,000 (str. 60) 

0) has remained 

1) have not been seen 

2) making 

3) had been invented / was invented 

4) were published 

5) knew 

6) are not 

7) completing / having completed 

8) discovered / had discovered 

9) should be isolated 

10) was / had been 

11) could afford 

12) to start 

13) to be adopted 

14) needed 
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A bran muffin the size of a buffalo dropping? … (str. 61) 

0) expectations  

1) variety 

2) analyse / analyze  

3) differences 

4) forcefully  

5) dependent 

6) colourful / colorful  

7) confusion 

8) tasteless  

9) belief  

Interview with S. Rushdie (str. 62) 

1) T 

2) F 

3) T 

4) F 

5) F 

6) T 

7) T 

Guinness (str. 64) 

1) 1981  

2) Yes / he increased profits 

3) 150 

4) Johnny Walker Whiskey and Gordon's Gin / Johnny Walker and Gordon's / whiskey and gin 

5) No 

6) December 1985 / 1985 / 85 

7) Verbal attacks, in the courts, through advertisements in the press, breaking into homes, 
bugging the offices, stock market. Accept: verbally, illegally, legally 

Homo sapiens v Neanderthals (str. 71) 

0) F 

1) D 

2) I 

3) H 

4) G  

5) E 

6) A 

7) J 

8) C  

B – ni uporabljen 
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The city being built on hope (str. 73) 

0) the 

1) life 

2) too 

3) back / home 

4) well 

5) seen 

6) but 

7) take / shoot  

8) out / to / towards / at 

9) working / employed 

10) stop 

11) happened / occurred / changed  

12) were / got 

13) use / operation 

14) about  

15) what 

16) and / or  

17) it / this 

18) to / with / from 

19) something 

20) like 

21) windows 

22) in / while 

23) street 

24) as 

Teenage model takes a break to fatten up (str. 75) 

0) would take, was taking  

1) following, having followed 

2) act 

3) was 

4) to stay 

5) hopes 

6) talked, was talking 

7) were so shocked 

8) are made 

9) present, presented 

10) have been urged, were urged, are urged 

11) are 

12) avoiding 

13) saw 

14) has fallen 

15) known 

16) should not be criticised 

17) have always been thin 
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Putting theory into useful practice (str. 76) 

0) retake 

1) difficulties 

2) coverage 

3) Surely 

4) fateful 

5) freedom 

6) deaths 

7) ability 

8) Unlike 

9) slippery 

10) useless 

11) requirement 

12) lives  

13) offence, offense (US) 

14) introduction 


